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Animal Fantasy

Use the genre information below to help you 

read this book.

The main 

character is  

an animal.

The setting  

is not real. 

Animals  

in the story act 

like people. 

Animals in the 

story can talk.

Animal 

Fantasy

Level  D/5
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The story has  a beginning, middle, and end.

Realistic Fiction

The setting  could exist  in the real world.

The characters act, talk, think, and feel like real people.

The main character faces a problem.

The events  are believable  and true to life.
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The Balloon Festival  

There is a great festival in New Mexico. 

It is the biggest hot-air balloon festival 

in the world. I am going there  

with my family.
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See more on the last page
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Mystery
Look for the genre features noted below as 

you read this book. Use the features to help 

you understand the text.

Mystery

The story is 

about a crime 

or unexplained 

situation.

The detective 

solves the 

mystery by 

the end of the 

story.

Mystery

A detective tries 

to figure out 

what happened.

The story keeps 

the reader 

guessing about 

what happened 

and why.

The story has 

clues that 

help lead the 

detective to the 

guilty person.

The setting can 

be any time 

and place.

Level  N/30
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Tess
Tess was having a good morning at school. She finished her classroom map early, just as she had planned. Her map was bright and colorful. She even drew a compass rose. 
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5  An Adventure in a Hot-Air Balloon 

Spot On

How does the girl feel about going up in a hot-air balloon?

8  An Adventure in a Hot-Air Balloon 

Spot On

How does the girl feel about her time at the festival? How do you 

know? 

7  An Adventure in a Hot-Air Balloon 

Spot On

What does the girl see while she is riding in the hot-air balloon?

6  An Adventure in a Hot-Air Balloon 

Spot On

What happens when the family gets in the balloon with the pilot?
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The questions on this card ask 

students to apply these text-

dependent strategies:

Ways to Use This Card 

The reproducible questions on this card provide opportunities 

for students to read, analyze, and answer questions by finding 

text evidence. These questions reflect the item types students will 

encounter on new standardized reading assessments. 

Guided Practice Work with students in small groups to answer these 

questions, providing support as needed to help them reread and 

identify text evidence. 

Independent or Partner Practice Copy, cut out, and distribute the 

questions. Have students work independently or with a partner to 

answer assigned questions and respond in one of the following ways: 

Annotate the Text
Have students use self-stick 

notes to mark text evidence and 

make other notations.

Annotate the E-Book
Have students use the 

highlighting and sticky note tools 

to respond to the question.

Write Answers and Evidence

Have students prepare written 

responses to questions or 

respond using a graphic 

organizer.

Respond Orally

Meet with students individually 

or in a small group and ask them 

to explain their answers and the 

evidence they used.

LiteratureSpot    nTM

Level: H/13
Lexile ®: 430L

• Ask and Answer Questions to 

Demonstrate Understanding

• Retell Stories and Determine 

Central Message

• Describe Characters, Settings, 

and Events

• Identify Words and Phrases 

That Suggest Feelings or Appeal 

to Senses

• Identify Who Is Telling the Story

• Use Illustrations to Describe 

Characters, Settings, and Events

An Adventure in a Hot-Air Balloon
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“Bird would like this tree book,” 
says Dog.
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identify text evidence. 

Independent or Partner Practice Copy, cut out, and distribute the 

questions. Have students work independently or with a partner to 

answer assigned questions and respond in one of the following ways: 

Annotate the Text
Have students use self-stick 

notes to mark text evidence and 

make other notations.

Annotate the E-Book
Have students use the 

highlighting and sticky note tools 

to respond to the question.

Write Answers and Evidence

Have students prepare written 

responses to questions or 

respond using a graphic 

organizer.

Respond Orally

Meet with students individually 

or in a small group and ask them 

to explain their answers and the 

evidence they used.

7  An Adventure in a Hot-Air Balloon 
What does the girl see while she is riding in the ho

6  An Adventure in a Hot-Air Balloon
What happens when the family gets in the balloo

Teacher's Guides

4-Page Guide for Every Title

Scan to view the sample pages

Text Evidence Question Cards
Provide teachers with reproducible questions to 
help students access complex text

Teacher Support

• Point of use PD tips from renowned education thought
  leaders 

• 2 mini-lessons for small-group instruction to build
effective reading behaviors, encourage collaborative

  conversation, and deepen conversation

• Tips for guided, independent, or partner practice 
• 10 text-dependent questions per card with answer key

• Gudied practice with assessment
 •  Writing activities and more
 

Comprehension Strategy
You may wish to model the same strategy or skill you taught during the day’s reading mini-lesson (or a previous mini-lesson), based on the needs of your readers. If available, use an existing anchor chart to support your modeling. The following are some suggested strategies for this book: 
• Draw Inferences 
• Identify Who Is Telling the Story
• Listen and Retell Important Details
• Use Text to Determine Word Meanings

Sample Modeling: 
Identify Who Is Telling the Story
• After I read page 5, I wondered 

if this book was told from a first-
person point of view. I noticed 
the words I, me, and my. This 
tells me the story is told from the 
first-person point of view of one 
of the characters. 

• On page 5, the character telling 
the story says, “I am looking at 
the map of New Mexico.” I see 
the girl looking at a map. She is 
the one telling the story.

Model (3 min.) 

Read 

Have students read the text independently in a quiet voice, self-monitoring for meaning as you move around the table and coach as needed.

* Use the Level H Literary Prompting Card as a reference to maintain precise, intentional interactions with students as they read. 
Scaffold Reading Behaviors 
Validate 
Based on your observations during reading, quickly validate a reading behavior you saw students use. (See the Validate prompts on the Prompting Card.) Allow students to share how they used the strategy. 
Demonstrate 
Focus on a level-appropriate reading behavior you did not observe students use (see the Behaviors to Look For on the Prompting Card) and provide quick modeling of the behavior.

Guide Practice (5–6 min.) 

Level H Literary Prompting Card

Adria Klein

Make self-correction visible 
as you read. You might even let 
your voice trail off when you reach 
a challenging part of the text and 
ask students for help in figuring 
out a word. Let your students 
see you—and help you—as you 
answer the questions.
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* Please note that Prompting Cards do not accompany all purchase options available for this title.
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Prompting Cards for Scaffolding Readers

Behaviors to L k For 
Validate

If the behavior is in place, then

If the student needs support, then

orDemonstrate Promptor

H Literary

Reads more complex 
sentences with  
appropriate phrasing, 
rate, and prosody.

•  After reading the text, select a sentence of 12–15 words. Model how to read it with appropriate phrasing, rate, and prosody. Have the reader practice reading it the same way. •  Model reading dialogue and allow the reader to read it like you did.

• Read these words together.
•  Read it as if you find this part 

interesting.
• Read this part quickly.
•  Make it sound as if someone is talking.

•  You read those words together to help make meaning.
•  You made that sound interesting when you read it.
•  You read that quickly.

Uses flexible methods 
to take words apart  
while reading.

• Model how to chunk a word.
•  Remind the reader to look for familiar parts in a longer, unfamiliar word.
•  Model how to use knowledge of a familiar word to solve an unknown word.

• Look for a part you know.
• Use your finger to break the word.
•  What do you know that might help?

•  You used _____ to help you 
read _____.

•  You used parts you know to help you 
read that new word.

Self-corrects at point  
of error.

• Model how to problem-solve to fix an error.
•  Remind the reader to fix it when something is not right.
•  Utilize wait time to allow the reader to monitor and self-correct.

•  Something did not match. Can you 
find it?

• What’s wrong? 
•  Are you right? Did that make sense?

•  You fixed that quickly.
•  You noticed what was wrong 

and fixed it.
• You fixed that to make it make sense.

Uses a core of  
high-frequency words 
that can be read with 
automaticity within text.

•  After reading the text, frame the high-frequency word in the text, and have the reader close his or her eyes and visualize the word.
•  Next, have the reader practice writing it on a dry-erase board 3 or 4 times quickly. 

•  You need to remember this word 
because you will see it often.  
Do you have it in your mind?

•  You know that word, so read it  
quickly when you see it.

•  You read the word _____ quickly.
•  You remembered that important word 

wall word _____.

Rereads to clarify 
meaning and gain deeper 
understanding of the plot. 

•  Model for the reader how to go back and reread when meaning breaks down.
•  Look at the illustrations to help you understand, and then reread that part.

•  Read that again and think about what 
the characters are doing.

•  Read that again more slowly and 
use the illustrations to help you 
understand this part.

•  You went back and reread to 
understand the information.

•  You went back and looked at the 
drawing (photograph) to help you 
understand.

Keeps the main events 
of the story in mind to 
achieve an understanding 
of the big idea.

•  Use a think-aloud to model your thinking as you read a section aloud.
•  Provide the reader with a self-stick note to jot down a few key events while reading, and after the reading, discuss the reader’s thinking about why the event is important.

•  Think about what happened 
up to this point.

•  Think about what is 
most important.

•  As you read, you thought about the 
most important events in the story.

•  As you read, you thought about what 
the character might do next.

•  You were trying to solve the problem 
as you read.
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Turn, Talk, and Listen 
Have students turn to a shoulder partner and 
discuss how the book was organized. Discuss any 
questions and ideas they had when previewing 
the text. Were your questions answered? 
Prompt students to share key ideas they have 
about the events in the story, and share evidence 
to support them. Have them cite specific page 
numbers so that all students can note the 
evidence.

Build Social and Emotional Mindfulness
Help students build relationship skills. Have 
them discuss how the girl learned about New 
Mexico and compare it with how they learn about  
a topic.

Apply and Transfer
Work with students to apply the reading strategy 
or reading behavior you modeled. Encourage 
them to practice transferring this strategy and/or 
behavior to their independent reading. 

EL  Oral Language Support for English 
Learners 

• You may want to do a think-aloud with students 
to remind them how to share ideas and discuss 
how the book was organized. 

• Support discussion of the story and its 
organization. Check students’ understanding of 
key words such as festival, pilot, map, wheelchair. 
Provide sentence frames, such as: Before I read,  
I thought that ___. I was right/not right because ___. 
I also noticed that ___ on page ___. 

Share, Reflect, and Transfer (3–5 min.) 

Sample Key Ideas and Inferences
• I see that the whole family is going for a hot-air balloon ride together. 

(pages 6–7) 

• The city looks little and far away. They must be up high in the hot-air 
balloon. (pages 8–9) 

• The girl is waving at people in boats. She looks like she is having a 
good time. (pages 12–13)

Teacher’s Guide  •  3
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Session 11:1: BBuild Reeading Behaviors

Fluency 
Model a fluency skill to support students’ reading. Choose a skill based on your observations and opportunities in the text. 

Word Work
Choose an appropriate teaching point based on the needs of your students and the opportunities in the text.

Sample Teaching Point: Accuracy: Self-Correct• Model reading page 8, making an error on the word breeze. Stop and self-correct it. 
• Have students practice reading the same page, self-correcting any errors. Then have 

them read page 9, self-correcting as needed.
Sample Teaching Point: Distinguish Between Long o and Short o in One-Syllable Words 

• Support students in distinguishing long o from short o in single-syllable words. Read 

the word hot on page 2.
• The vowel sound in hot is /o/, short o.• Read the word hope on page 4.

• The vowel sound in hope is /, long o. Which word has the short o vowel sound: hot or 

hope? Which word has the long o vowel sound: hot or hope?• Read the words boats and lot from page 13, and have students identify which word 

has the long vowel sound and which one has the short vowel sound.

Order of Events
Utilize a shared writing approach for this part of the lesson. 
Lead students in a discussion about what the girl saw from the hot-air balloon 

in the order that she saw each thing. Agree upon sentences to write on chart 

paper using the order words first, then, and next. Discuss the last thing she saw before the balloon landed. Have students 

compose their own sentence about the final thing she saw. Each student 

should verbalize a sentence before writing it. EL  Writing Support for English Learners • Encourage students to contribute by both writing and drawing. For instance, 

they could fill in a comic strip showing what the girl saw. After they draw in 

the box, help them accurately state what she saw. Provide sentence frames, 

such as: First, the girl saw ___. Next, she ___. Finally, she ___.

You might plan to have one or two students stay behind from the group for a 

progress-monitoring oral reading record. This book has 290 words. Have the 

students read from the beginning of the book through the second paragraph 

on page 5 (100 words). Record your observations on the Oral Reading Record 

Form and use the Oral Reading Record Analysis Form for Levels F/9–I/16.

Process Meaning Through Writing (5–10 min.) 

Progress Monitoring 

Linda Hoyt
Celebrate moments of growth, knowing that each time your students pick up a pencil or begin typing on a keyboard, they will do even better.
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Genre: Realistic Fiction

Text Level: H/13

Lexile®: 430L

Word Count: 290

Additional Materials 

• Level H Literary Prompting Card 

• Chart paper

Summary 

A little girl and her family fly in a hot-air balloon. They can see many 

things from up in the air. Flying in a balloon is an adventure!

Learning Goals 

• Identify who is telling the story.

• Draw inferences.

• Apply Level H reading behaviors.

An Adventure in a Hot-Air Balloon

Engage 

Briefly introduce the book to help students engage with meaning and 

activate strategies. Allow students to preview the book on their own. 

• What did you notice about how the book is organized? What did you notice as you 

previewed the pictures? What feelings, questions, or ideas do you have about  

the book? 

Identify Genre

• This book is about a made-up character going on a ride in a hot-air balloon. Is it 

fiction or nonfiction? What helped you know that? 

Build Social and Emotional Mindfulness 

• In this book, a girl learns about New Mexico. As you are reading, think about how 

she learned about New Mexico on the hot-air balloon ride. 

EL  Vocabulary Support for English Learners 

• Discuss the size words small, long, and biggest. Provide objects and 

use gestures to show the meaning of each. Explain that this story is 

about the biggest balloon festival in the world, meaning the one with 

the most balloons. Have students count the balloons.

• Use the illustrations to pre-teach vocabulary such as hot-air balloon, 

festival, and pilot. Ask students to identify unknown words, and help 

them decode using letter patterns, syllabication, word parts, and 

context clues.

Focus (2 min.) 

Responsive Teaching: Small-Group Reading 

Based on your observational notes and progress-monitoring oral reading records, 

identify specific behaviors you want to support with each student. Use the language 

on the Level H Literary Prompting Card to scaffold their development.

Debbie Whitt Jarzombek

Readers benefit from 

frequent reminders that obtaining 

meaning from the printed text is an 

important goal in reading.
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Genre: Realistic Fiction

Text Level: H/13

Lexile®: 430L

Word Count: 290

Additional Materials 

• Level H Literary Prompting Card 

• Chart paper

Summary 

A little girl and her family fly in a hot-air balloon. They y c manyny 

things from up in the air. Flying in a balloon is an advve

Learning Goals 

• Identify who is telling the story.

• Draw inferences.

• Apply Level H reading behaviors.

An Adventure in a Hot-Air Balloo nnnn

Engage 
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Focus (2 min.)

Responsive Teaching: Small-Group Reading 

Based on your observational notes and progress-monitoring oral reading records, 

identify specific behaviors you want to support with each student. Use the language 

on the Level H Literary Prompting Card to scaffold their development.

Debbie Whitt Jarzombek

Readers benefit from 

frequent reminders that obtaining 

meaning from the printed text is an 

important goal in reading.
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Genre: Realistic Fiction

Text Level: H/13

Lexile®: 430L

Word Count: 290

Additional Materials 

• Level H Literary Prompting Card 
• Chart paper

Summary 

A little girl and her family fly in a hot-air balloon. They can see many 
things from up in the air. Flying in a balloon is an adventure!

Learning Goals 

• Identify who is telling the story.
• Draw inferences.
• Apply Level H reading behaviors.

An Adventure in a Hot-Air Balloon

Engage 

Briefly introduce the book to help students engage with meaning and 
activate strategies. Allow students to preview the book on their own. 

• What did you notice about how the book is organized? What did you notice as you 
previewed the pictures? What feelings, questions, or ideas do you have about 
the book? 

Identify Genre

• This book is about a made-up character going on a ride in a hot-air balloon. Is it 
fiction or nonfiction? What helped you know that? 

Build Social and Emotional Mindfulness 

• In this book, a girl learns about New Mexico. As you are reading, think about how 
she learned about New Mexico on the hot-air balloon ride. 

Focus (2 min.) 

Responsive Teaching: Small-Group Reading 

Based on your observational notes and progress-monitoring oral reading records, 
identify specific behaviors you want to support with each student. Use the language 
on the Level H Literary Prompting Card to scaffold their development.

Debbie Whitt Jarzombek

Readers benefit from 
frequent reminders that obtaining 
meaning from the printed text is an 
important goal in reading.
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Fantasy
Look for the genre features noted below as 

you read this book. Use the features to help 
you understand the text. 

The setting is 
imaginary and 
could not exist 

in the real 
world.

Fantasy

The main 
character may 
be on a quest 
or a journey.

The events in 
the story could 
not happen in 

real life.

Characters may 
have special or 
magical powers.

Animals and 
objects may 

talk and act like 
humans.

Level  U/50
Lexile®  670L

Credits:
Editors: Eileen Robinson; Jeff Fuerst
Associate Editor: Amanda Polidore
Editorial Assistant: Eleanor Hahn
Executive Editor: Patricia D’Agostino
Editorial Vendor: Literary Safari
Creative Director: Laurie Berger
Art Director: Doug McGredy
Illustrator: Parwinder Singh
Production: Mark Morrissey

WRITING IN RESPONSE TO READING 

Analyze Point of View
K9: To Serve and Protect is told in the first person by the 

dog Justice. How does this point of view shape the story? What 
do you know because Justice tells the story? What don’t you 
know because Justice tells the story? 

Write a report analyzing the point of view. Use a chart like 
the one below to help you plan your writing.

Who tells the story? _____________
What do you k now? What don’t you k now?

® by Allan Woodrow • illustrated by Parwinder Singh

 

To Serve 
and ProtectK9

“What did you do that for, Fuzz?” asks Officer Tasha, 
bounding out of her chair, her pants soaked. 

“He will need to learn to calm down if he’s going to be a 
police dog, like Justice,” says Officer Nick, reaching over for a 
roll of paper towel. Meanwhile, I stand as still as a statue.  

Fuzz Ball hangs his ears and looks down at his feet. I 
admit it—I feel bad about making him hit the table, but just 
a little bit. There is no way some amateur jumpy Belgian 
Malinois is taking my place on the police force. After all, I am 
a real police dog. 

CHAPTER 1

8

On the Case 
Officer Nick drives the two of us past fields and old 

houses in our squad car. There’s nothing like putting your 
head out the car window and feeling the wind against your 
tongue. It’s the best part of driving anywhere. 

We turn down a dirt road surrounded by lots of trees. 
After winding around, we pull into the driveway of a big 
house at the edge of a large wooded forest. Officer Nick opens 
the door. I jump out and inhale, soaking in the millions of 
deep forest scents. I love the smell of the forest.  

A woman in a green sweat suit comes out to meet us. Her 
eyes look puffy, as if she had been crying. “Thank goodness 
you’re here.”  

“I’m Officer Nick and this is Justice. You must be Gabriela. 
Your niece María is missing?”

CHAPTER 2

9
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Myth
Look for the genre features noted below as 

you read this book. Use the features to help 
you understand the text. 

The story may 
take place 

before time or 
history as we 

know it.

The hero is 
usually human 
or half-human/

half-god and 
may go in 
search of 

something.

Myth

The story 
explain 

something 
about nature 
or teaches a 

lesson.

Supernatural 
events may 

occur.

The characters 
may include 

gods, 
goddesses, 

or other 
supernatural 

creatures.

Some characters 
may have 

special powers.

The myth retold in this book 
is from India.

Level  T/50
Lexile®  820L

Credits:
Editor: Eileen Robinson 
Associate Editor: Amanda Polidore
Editorial Assistant: Eleanor Hahn
Executive Editor: Patricia D’Agostino
Editorial Vendor: Literary Safari
Creative Director: Laurie Berger
Art Director: Raquel Hernández
Illustrator: Parwinder Singh
Production: Patricia Tejada

WRITING IN RESPONSE TO READING 

Change the Story 
Ring of Remembrance ends with Bharat finding out who 

his father is. This happens because Bharat went to the city 
to return the ring to King Dushyant. But what if Bharat never 
found the ring? How would the story have ended differently? 

Rewrite the ending to the story. Use a chart like the one 
below to help you plan your writing. 

Problem:

Original Story 
Solution:

Original Ending:

My Story Solution: My Ending:

by Shenaaz Nanji • illustrated by Parwinder Singh

®

RING  
OF REMEMBRANCE

CHAPTER 1

The next day after school, Bharat found the cub waiting for him 
under the neem tree. It followed him all the way home. Soon it 
became a ritual. Every day after school, they would chase each other, 
racing all the way home. 

“I will call you Masti, for mischief,” said Bharat.   
After Masti dropped Bharat at his hut, the cub would peck at his 

leg as if to say goodbye and then dart off deep into the forest, leaving 
Bharat to play with the monkeys, birds, turtles, and fish. 

4

The Boy 

As the days went by, Bharat learned the language of lions. 
A wagging tail meant that his new friend was happy. Soft 
purring meant it wanted to play. Loud roars meant it  
was angry.

One day, when Masti was nowhere to be found, Bharat was 
romping in the forest with a band of monkeys, climbing trees 
and hanging onto their branches. The monkeys were curling 
their tails around the branches, using them as extra hands 
as they swung from tree to tree, when suddenly one of them 
emitted a warning cry.  

Below the treetop, several yards away, Bharat saw a pride 
of lions lazing under the hot sun on a rocky ridge by the big 
baobab tree. Masti and his siblings tumbled like furry balls on 
Mother Lioness as she lay on her side while Father Lion, with 
his long, gold, shaggy mane, stood guard nearby, his amber 
eyes alert and watchful. Masti ran to Father Lion and they 
rubbed heads, nuzzling each other with affection.  

What a loving family, thought Bharat. If only my father lived 
with me.

That night, when the stars lit the dark sky in the forest, 
Bharat sat on the swing in his yard rocking gently while 
his mother braided her hair and laced it with jasmines. She 
always told him a story before he went to bed. His favorite 
story was about Hanuman, the brave monkey commander. 
But tonight, having seen Masti’s loving family, he wanted to 
hear his own story. “Ma, why doesn’t my father live with us?”   

His mother shook her head sadly and wrung her hands as 
if squeezing out dirty water when washing clothes. 

“Ma, tell me about my father,” he insisted. 

5

K9: To Serve and Protect  
Special people, special things

RRL: 28

MYSTERY
LITERATURE

ISBN:  978-1-5322-6010-0

© Benchmark Education Company, LLC. All rights 
reserved. No part of this publication may be 
reproduced or transmitted in any form or by 
any means, electronic or mechanical, including 
photocopy, recording, or any information 
storage or retrieval system, without permission 
in writing from the publisher. A 
Printed in Guangzhou, China.  xxxx-xx-xxxx

 
LEXILE® is a trademark of MetaMetrics, Inc., and 
is registered in the United States and abroad. 

E-books and additional digital resources 
available at benchmarkuniverse.com.

Toll-Free 1-877-236-2465  
www.benchmarkeducation.com
www.benchmarkuniverse.com

B E N C H M A R K  E D U C A T I O N  C O M P A N Y

145 Huguenot Street • New Rochelle, NY • 10801

Mystery
Look for the genre features noted below as 

you read this book. Use the features to help 
you understand the text. 

The plot 
involves a 

character trying 
to solve a crime 
or unexplained 

situation.

The mystery 
is solved by 

the end of the 
story.

Mystery

The main 
character may 
be a detective.

The story 
creates a feeling 

of suspense.

The story 
includes clues 
that help solve 

the mystery.

The setting can 
be anytime and 

-place.

Level  O/34
Lexile®  600L
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WRITING IN RESPONSE TO READING

Describe How a Character Changes
In Nathan and the Secret Project, Nathan changes. 

How does Nathan change? How is Nathan still the same?

Write a multi-paragraph text describing how Nathan 
changes. Use an organizer like the one below to help you 
plan your writing.

Beginning  
of the Story

Both End of  
the Story

®

NATHAN AND THE 

SECRET 
PROJECT

by Gwendolyn Hooks 
 illustrated by Alleanna Harris

CHAPTER 5

Trams’s Secret Project 
An hour later, they settled into their hiding 

place, off the biking trail behind Dr. Trams’s 
house. Suddenly, the door opened. Something is 
about to happen, Nathan thought, picking up his 
binoculars.

Dr. Trams squeezed out from behind the door. 
He scattered ten sheets of white poster board 
across the yard. Then he opened the door wider, 
and the dogs ran out. 

Looking through his binoculars, Nathan thought 
he saw words and pictures drawn on the poster 
boards. The boards were flat, so he wasn’t sure. 
What was the doctor up to? 

Dr. Trams walked over to one of the posters 
and held it up. For once, the man seemed 
excited. He didn’t look so scary, as he smiled and 
called the chocolate poodle over to him.  

The poodle ran to a large basket and then, 
with a stuffed bear in its mouth, ran back to Dr. 
Trams. Dr. Trams shook his head. The dog carried 
the bear back to the basket and returned with a 
large, stuffed pear. Dr. Trams gave the dog a treat. 

20

Then, Dr. Trams motioned to the border collie 
and picked up a different poster. The border collie 
ran to the basket and pulled up a hat. The dog 
ran to the doctor. The dog got a treat. 

Next, one of the terriers bounced onto the 
doctor’s lap. He looked at the poster Dr. Trams 
showed him and ran to the big basket. The dog 
darted back for his treat. Soon, all the dogs had 
earned a treat. 

21
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Spot On
© Benchmark Education Company, LLC. All rights reserved. This card may be photocopied for classroom use only.
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The questions on this card ask 
students to apply these text-
dependent strategies:

Ways to Use This Card 
The reproducible questions on this card provide opportunities 
for students to read, analyze, and answer questions by finding 
text evidence. These questions reflect the item types students will 
encounter on new standardized reading assessments. 

Guided Practice Work with students in small groups to answer these 
questions, providing support as needed to help them reread and 
identify text evidence. 

Independent or Partner Practice Copy, cut out, and distribute the 
questions. Have students work independently or with a partner to 
answer assigned questions and respond in one of the following ways: 

Annotate the Text
Have students use self-stick 
notes to mark text evidence and 
make other notations.

Annotate the E-Book
Have students use the 
highlighting and sticky note tools 
to respond to the question.

Write Answers and Evidence

Have students prepare written 
responses to questions or 
respond using a graphic 
organizer.

Respond Orally

Meet with students individually 
or in a small group and ask them 
to explain their answers and the 
evidence they used.

Science & TechnologySpot n

Social StudiesSpot n

LiteratureSpot    n

TM

TM

TM

Level: O/34
Lexile ®: 600L

• Use Text Evidence to Explain 
Key Details or Draw Inferences

• Determine the Theme of a Text 
and Summarize

• Describe Characters, Settings, 
or Events in a Story or Drama

• Determine the Meaning of 
Words and Phrases

• Explain Differences Between 
Text Structures of Genres

• Compare and Contrast Points 
of View

• Make Connections Between 
Written and Oral/Visual 
Presentation of Texts

Nathan and the Secret Project

Spot On © Benchmark Education Company, LLC

Spot On © Benchmark Education Company, LLC

Spot On © Benchmark Education Company, LLC

Spot On © Benchmark Education Company, LLC

Spot On © Benchmark Education Company, LLC

5  Nathan and the Secret Project Spot On

From which point of view is the story told? What are some  
details that help you recognize this point of view? 

4  Nathan and the Secret Project Spot On

What does the word gesture mean on page 10? Which  
context clues help you understand its meaning?

3  Nathan and the Secret Project Spot On

Read this sentence from page 16: “‘He must be really smart,’  
Gabby said peeking around a corner.” Which evidence from  
the story best supports Gabby’s statement?

2  Nathan and the Secret Project Spot On

Which sentences on page 22 best explain what is happening  
in the picture on page 23?

1  Nathan and the Secret Project Spot On

What is an important theme from the story? Which details  
from the story best support this theme?

Spot On © Benchmark Education Company, LLC
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bk  Nathan and the Secret Project Spot On

According to the story, what is Dr. Trams doing with the dogs?

9  Nathan and the Secret Project Spot On

Read these sentences from page 24: “Nathan nuzzled Hero’s ears.  
It was the first time he had pet a dog since he had K.D. ‘I’d love to  
run a race with Hero,’ Nathan said. ‘I’ll even let him win!’” What 
inference can be made about Nathan based on these sentences?

8  Nathan and the Secret Project Spot On

What does the word zipped mean on page 5? Which context  
clues help you understand the meaning of the word?

7  Nathan and the Secret Project Spot On

Why do you think Nathan’s hands are shaking on page 22?

6  Nathan and the Secret Project Spot On

How would this story be different if it were written as a play?

Spot On © Benchmark Education Company, LLC

Answers for Text Evidence Questions 
6. Explain Story Structure: How would this story be different 

if it were written as a play?
Answer: If the story were written as a play, it would 
probably have more dialogue among characters and less  
description. It would also include stage directions. 
Explain Differences Between Text Structures of Genres 
(DOK 2) 

7. Describe Characters, Settings, and Events: Why do you 
think Nathan’s hands are shaking on page 22?
Answer: Most likely, Nathan’s hands are shaking because 
he is scared or nervous after Dr. Trams catches Nathan  
and Gabby spying on him.
Text Evidence: “‘You two seem to like spying on me,’ 
Dr. Trams said in a loud voice.” (p. 22) 
Describe Characters, Settings, or Events in a Story or Drama 
(DOK 2) 

8. Use Context Clues: What does the word zipped mean on page 
5? Which context clues help you understand the meaning of the 
word?
Definition: moved quickly
Text Clues: “‘Can you go any faster in that thing?’ she asked.” 
(p. 5) “Nathan zipped along, trying to keep up with Gabby.” (p. 5)
Determine the Meaning of Words and Phrases (DOK 2) 

9. Draw Inferences and Use Text Evidence: Read these sentences 
from page 24: “Nathan nuzzled Hero’s ears. It was the first time he 
had pet a dog since he had K.D. ‘I’d love to run a race with Hero,’ 
Nathan said. ‘I’ll even let him win!’” What inference can be made 
about Nathan based on these sentences?
Inference: He is feeling happier and more hopeful about 
his new town. 
Use Text Evidence to Explain Key Details or Draw Inferences 
(DOK 2) 

10. Identify Key Details: According to the story, what is Dr. Trams 
doing with the dogs?
Answer: Dr. Trams is training the dogs to read. He wants 
to determine if it is possible to understand what dogs  
are thinking. 
Text Evidence: “There, written on Dr. Trams’s poster, was the 
word lion.… Nathan and Gabby watched as the dog picked a 
stuffed lion from the basket.” (p. 22) “‘Wow!’ Gabby said. ‘The 
dogs can read!’… ‘It wasn’t quick or easy to train them,’ Dr. Trams 
explained.” (p. 23) “‘I want to know if dogs can learn to read using 
cues from our body language. Getting to know what’s in our minds 
could let us know what they are thinking.’” (p. 24)
Determine the Theme of a Text and Summarize (DOK 1) 

1. Determine Theme: What is an important theme from 
the story? Which details from the story best support this theme?
Answer: It is never a good idea to jump to conclusions. 
Text Evidence: “‘He just walked off with that woman’s dog.’” 
(p. 9) “‘You said you’ve never seen him with any dogs, and now 
he has a house full of them. Something strange is going on there. 
A real mystery.’” (p. 14) “‘Creepy,’ Nathan said.” (p. 18) “‘How 
can we make sure he isn’t putting the dogs in any danger?’” 
(p. 18) “‘I want to know if dogs can learn to read using cues from 
our body language. Getting to know what’s in our minds might 
help us know what they are thinking.’” (p. 24)
Determine the Theme of a Text and Summarize (DOK 3) 

2. Make Connections: Which sentences on page 22 best explain 
what is happening in the picture on page 23?
Answer: “Nathan and Gabby watched as the dog picked a stuffed 
lion from the basket. He brought it to Dr. Trams.” (p. 22) 
Make Connections Between Written and Oral/Visual 
Presentation of Texts (DOK 2) 

3. Draw Inferences and Use Text Evidence: Read this sentence 
from page 16: “‘He must be really smart,’ Gabby said peeking 
around a corner.” Which evidence from the story best supports 
Gabby’s statement?
Answer: “‘Dr. Trams is a research scientist. He has all sorts of 
college degrees,’ the librarian explained.” (p. 16) 
Use Text Evidence to Explain Key Details or Draw Inferences 
(DOK 3) 

4. Use Context Clues: What does the word gesture mean 
on page 10? Which context clues help you understand  
its meaning?
Definition: movement or motion 
Text Clues: “Nathan looked down at his wheelchair 
again.” (p. 10)
Determine the Meaning of Words and Phrases (DOK 2) 

5. Compare and Contrast Points of View: From which point 
of view is the story told? What are some details that help  
you recognize this point of view? 
Answer: The story is told from the third-person point 
of view. 
Text Evidence: ”His mom put a stack of pancakes in front of him.” 
(p. 2) “Nathan wished his dad were here. He knew Dad would be 
on his side.” (p. 3)
Compare and Contrast Points of View (DOK 3) 

Text Evidence Question Cards

2 mini-lessons for small-group instruction to build effective reading behaviors, encourage
collaborative conversation, and deepen conversation

Point of use PD tips from renowned education thought leaders
Guided practice with assessment
Writing activities and more

 info@stanfordhouse.com.hk(852) 2330 2533 Unit 611-612, 6/F, Citimark, 28 Yuen Shun Circuit, Sha Tin, NT, HK

The questions on the cards ask students to apply these text-dependent strategies:

Determine the theme of a text and summarize
Use text evidence to explain key details or draw inferences

Determine the meaning of words and phrases 
Explain differences between text structures of genres
Compare and contrast points of view
Make connections between written and Oral / Visual presentation of texts

Describe characters, settings, or events in a story or drama 
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Draw the organizer below on a separate piece
of paper. Use it to make a list of all the ways 
you use force on the playground. Share your list 
with a friend. Ask your friend if he or she can 
add more ideas to your list.
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Lucy looks at the river water 
as it flows slowly by.

“Grandpa, look how dark the 
river is,” says Lucy.

“Yes, it has a lot of soil in it,” 
says Grandpa. “When it’s like this, 
we say it’s the color of a lion.”
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“Yes, it has a lot of soil in it,”
says Grandpa. “When it’s like this,
we say it’s the color of a lion.”

Lucy is the main character in The River Adventure. 

Think about what Lucy says, thinks, feels, and does.

Use a chart like the one below to write notes.  

Then decide what Lucy is like. Is she clever? Curious? 

Write one paragraph describing Lucy. 

Describe a Character

WRITING IN RESPONSE TO READING

Character name: ______________________________

Says

Thinks

Feels

Does

Credits:  Editor: Mary Ann Gioeli
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Creative Director: Laurie Berger 
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Text Evidence Question Cards

Teacher's Guides

Reproducible questions to help students access complex text

4-Page Guide for Every Title

Content Cards

Inquiry projects empower students to take ownership of their learning

• Guided practice with assessment
• Writing activities and more

• 2 inquiry projects are provided for each book.
• Reinforce relevant content and improve understanding of core concepts

• Tips for guided, independent, or partner practice

• Point of use PD tips from renowned education
thought leaders

2 mini-lessons for small-group instruction to build        
effective reading behaviors, encourage collaborative 
conversation, and deepen conversation

• 10 text-dependent questions per card with answer key

P.5P.5

Precisely leveled fiction and non-fiction
Teach to transfer relevant scientific knowledge across grade levels
Context strands include earth science, physical science, and life science
Instructional support includes Content Teaching Cards and Text Evidence Question Cards
Each book is linked to an inquiry project or text-response activity

• Students learn how to ask questions, investigate, discuss, collaborate,
cooperate, and reach their own conclusions
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Introduction Video
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Turn, Talk, and Listen 
Have students turn to a shoulder partner and discuss the before-reading inferences they made when previewing the text. What did you notice about plants as you looked through the book? Which of your questions were answered? Which were not? 

Prompt students to identify key details and draw inferences about plants. Have them cite specific page numbers so that all students can note the evidence.

Build Social and Emotional MindfulnessHelp students build social awareness by discussing that plants are living things. As students to discuss their own feelings about plants. 

Apply and Transfer
Work with students to apply the reading strategy or reading behavior you modeled. Encourage them to practice transferring this strategy and/or behavior to their independent reading. 

EL  Oral Language Support  
for English Learners 
• You may want to do a think-aloud with students to remind them how to identify key details and draw inferences. 
• Give students time to identify words in the text that describe key ideas. Monitor their use of the words and restate ideas as needed to model use of language. Provide sentence frames, such as: I noticed ___ in the picture on page ___. When I read the  
text, I learned ___.

Share, Reflect, and Transfer (3–5 min.) 

Sample Key Ideas and Inferences
• Roots grow in dirt under the ground. (pages 4–5) 

• Plants are covered in leaves of many colors. (pages 8–9) 

• Plants need water and sunlight to grow. We can help plants grow  by watering them. (page 14)

  Debbie Whitt Jarzombek
Teach the reader, not the book, 
by carefully observing the reader’s 
behaviors while processing the text.
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Session 1: Build Reading Behaviors

)

Comprehension Strategy
You may wish to model the same strategy or skill you taught during the day’s reading mini-lesson (or a previous mini-lesson), based on the needs of your 
readers. If available, use an existing anchor chart to support your modeling. 
The following are some suggested strategies for this book:
• Ask Questions

• Identify Main Topic (Central Idea) and Supporting Evidence 
• Use Text Features and Graphics to Locate Information
• Use Text to Determine Word Meanings

Sample Modeling: 
Identify Central Idea (Main Topic) 
and Supporting Evidence
• On page 2, I read “A plant has 

many parts.” That leads me to ask 
What parts does a plant have 
and what do they do?

• On pages 4 and 5, the text says 
that roots grow downward into 
the ground and keep the plant 
in the earth. I think roots are a 
key detail and that they keep the 
plant in the earth tells me what 
the roots do.

Model (3 min.) 

Read 

Have students read the text independently in a quiet voice, self-monitoring for meaning as you move around the table and coach as needed.

* Use the Level F Informational Prompting Card as a reference to maintain 
precise, intentional interactions with students as 
they read. 

Scaffold Reading Behaviors 
Validate 
Based on your observations during reading, quickly validate a reading 
behavior you saw students use. (See the Validate prompts on the Prompting 
Card.) Allow students to share how they used the strategy. 
Demonstrate 
Focus on a level-appropriate reading behavior you did not observe students 
use (see the Behaviors to Look For on the Prompting Card) and provide quick modeling of the behavior.

Guide Practice (5–6 min.) 

Level F Informational Prompting Card

* Please note that Prompting Cards do not accompany all purchase options available for this title.

© Benchmark Education Company, LLC

2  •  Teacher’s Guide

Session 1: Build Reading Behaviors
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Prompting Cards for Scaffolding Readers

Behaviors to L k For 
Validate

If the behavior is in place, then
If the student needs support, then

orDemonstrate Promptor

F Informational

Reads longer sentences  
with appropriate phrasing, 
rate, and prosody.

•  Model how to read the new information in an 
interesting way.

• Model how to read words in meaningful phrases.

• Read this quickly.
•  Read that as if you find the 

information interesting.
• Read those words together.

• You read that quickly.
•  You made that information sound 

interesting when you read it.
•  You put the words together to make 

it sound like talking.

Uses known words and  
parts of words to solve  
new words.

•  Model how to connect a new word with a familiar 
one by using magnetic letters or by writing on a  
dry-erase board. Focus on the part that is the same 
in both words.

•  Model for the reader how to look at the word again and find 
a familiar part.

•  Do you know a word that looks 
like this?

• Find a part you know.
•  Use your finger to help you find  

parts of the word that you know.

•  You used _____ to help you 
read _____.

•  You used a word you know to help 
you with a new word.

• You found a part you knew.

Self-corrects close to point  
of error using multiple 
sources of information.

•  Utilize wait time and refrain from prompting too  
quickly to ensure the reader has time to monitor and  
self-correct. Remind the reader to fix something when it is 
not right.

• Model how to problem-solve to fix an error.

•  Something did not match. Can  
you find it?

• You stopped. What did you notice?
• You are almost right. Try that again.

•  You fixed that to make it 
make sense.

• You fixed that quickly by yourself.
•  You knew something wasn’t quite 

right and you fixed it.

Uses a core of high-
frequency words that can 
be read with automaticity 
within text.

•  Model how to make the high-frequency word with magnetic 
letters, and allow the reader to make the word. Refer to the 
page with the word, and have readers write it on a dry-erase 
board 2–3 times while saying it.

•  You need to remember this  
word because you will see it often.  
Do you have it in your mind?

•  You know that word, so read it 
quickly when you see it.

• You read _____ quickly.
•  You remembered the important 

word wall word _____.

Rereads to clarify meaning 
and achieve understanding 
of new information.

•  Use a think-aloud to show how a reader stops 
when confused to go back and reread.

•  Model for the reader how to reread and use illustrations 
when meaning breaks down.

•  Read that again and think about  
the information in this book.

•  Read that again and think about  
the information in the illustration.

•  You read that part again to think 
about what the author meant.

•  You were thinking about what you 
already knew and then reread to  
understand the new information.

Identifies and remembers 
important information  
while reading.

•  Use a think-aloud to model determining what information was 
most important in a section of text.

•  Model how you stop at the end of the section to think about 
the important information.

•  Stop at the end of a page to  
think about what was important.

• Think about what you know so far.
•  Think about the most important  

information you have read so far.

•  You kept thinking about the  
important information as you  
were reading.

•  You thought about what the author 
had explained so far.
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Sample Modeling:
Identify Central Idea (Main Topic) 
and Supporting Evidence
• On page 2, I read “A plant has 

many parts.” That leads me to ask 
What parts does a plant have 
and what do they do?

• On pages 4 and 5, the text says 
that roots grow downward into 
the ground and keep the plant 
in the earth. I think roots are a 
key detail and that they keep the 
plant in the earth tells me what 
the roots do.
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Prompting Cards for Scaffolding Readers

Behaviors to Li Fork For
ValidateV

If the behavior is in place, l ththen
If the student needs support, f then

DemonstrateDe Promptorr

FFFFFF Informational

Reads longer sentences  
with appropriate pwith appropriate phrasing, 

, and prosody.rate, and prosody.

•  Model how to read the new information in an 
interesting way.

• Model how to read words in meaningful phrases.

• Read this quickly.
•  Read that as if you find the 

information interesting.
• Read those words together.

• You read that quickly.
•  You made that information sound

interesting when you read it.
•  You put the words together to make 

it sound like talking.

Uses known words and  own w
parts of words to solve  arts of wordwordsp

ew words.new words.

•  Model how to connect a new word with a familiar 
one by using magnetic letters or by writing on a  
dry-erase board. Focus on the part that is the same 
in both words.

•  Model for the reader how to look at the word agaer how to look at the word again and finel for the reader how to look at the word again and find 
a familiar part.a fam t.

•  Do you know a word that looks u know a word that looks
like this?

• Find a part you know.
•  Use your finger to help you find  

parts of the word that you know.word tha

•  You used _____ to help you You used _____ to he
read read _____.

•  You used a word you know to help u know to hel
you with a new word.

• You found a part you knew.

Self-corrects close to point  
of error using multiple 
sources of information.

•  Utilize wait time and refrain from prompting too  ng too
quickly to ensure the reader has time to monitor and  
self-correct. Remind the reader to fix something when it is 
not right.

• Model how to problem-solve to fix an error.

•  Something did not match. Can•  Something did not match. Can  g did t t h Ching did not m
you find it?d it?

• You stopped. What did you notice?
• You are almost right. Try that again.

to make it •  You fixed that to make it   Youu fixed that to
makake sense.make sense.

• You fixed that quickly by yourself.by yourself
•  You knew something wasn’t quite 

right and you fixed it.

Uses a core of high-
frequency words that can 
be read with automaticity 
within text.

•  Model how to make the high-frequency word with magnetic 
letters, and allow the reader to make the word. Refer to the
page with the word, and have readers write it on a dry-erase 
board 2–3 times while saying it.

•  You need to remember this  
word because you will see it often.  
Do you have it in your mind?

•  You know that word, so read it 
quickly when you see it.

• You read _____ quickly.
•  You remembered the important 

word wall word _____.

Rereads to clarify meaning 
and achieve understanding 
of new information.

•  Use a think-aloud to show how a reader stops 
when confused to go back and reread.

• Model for the reader how to reread and use illustrations 
when meaning breaks down.

•  Read that again and think about  
the information in this book.

•  Read that again and think about  
the information in the illustration.

•  You read that part again to think 
about what the author meant.

•  You were thinking about what you 
already knew and then reread to  
understand the new information.

Identifies and remembers 
important information  
while reading.

•  Use a think-aloud to model determining what information was 
most important in a section of text.

•  Model how you stop at the end of the section to think about 
the important information.

•  Stop at the end of a page to  
think about what was important.

• Think about what you know so far.
•  Think about the most important  

information you have read so far.

•  You kept thinking about the  
important information as you  
were reading.

•  You thought about what the author 
had explained so far.

Fluency 
Model a fluency skill to support students’ reading. Choose a skill based on your observations and opportunities in the text. 

Word Work
Choose an appropriate teaching point based on the needs of your students and the opportunities  in the text.

Sample Teaching Point: Rate: Pausing• Model reading page 6, showing how to making a short pause at each  
comma and a longer pause at each period. • Have students practice reading the same page, making a short pause at each 

comma and a longer pause at each period. Then have them read the first  
paragraph on page 11 to their shoulder partner using pausing.

Sample Teaching Point: Decode Words with Vowel Team ee 
• Support students in decoding words with the long vowel sound spelled ee. 

Model this principle with the word seed on page 3.• Point to the word seed on page 3. The s in the word seed stands for /s/. 
The ee stands for the long e sound. The d stands for /d/.• Slowly sound and blend the three sounds. Say seed.• What sound does the vowel team ee stand for?• Point to keep on page 5 and have students decode the word. Repeat with 

need on page 14 and see on page 16.

Use Supporting DetailsUtilize a shared writing approach for this part of the lesson. 
Lead students in a discussion of what they learned about plants by  
reading this book. Draw a web on chart paper with “Plant Parts” in the  

center circle. On each spoke of the web, write the name of a plant part 

generated from the discussion. Have students use the information on the web to compose their own sentence 

about plant parts. Have students verbalize their sentence before writing it. 
EL  Writing Support for English Learners • Encourage students to contribute by both writing and drawing. For example, 

instead of writing one sentence, they could draw and label a plant. Have 

students use the drawing to tell you a sentence. Help them write their ideas 

into complete sentences, using frames such as: This is the ___ of the plant.

You might plan to have one or two students stay behind from the group  

for a progress-monitoring oral reading record. This book has 211 words. 

Have students read the book from page 2 to the end of page 10 (105 words). 

Record your observations on the Oral Reading Record Form and use the  

Oral Reading Record Analysis Form for Levels F/9–I/16.

Process Meaning Through Writing (5–10 min.) 

Progress Monitoring 

Linda Hoyt
Model fluent writing in action. Let them see you write. Think aloud as you construct text.
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Session 2: Deepen Understanding
Build Fluency and Comprehension (5–10 min.) 
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Genre: Informational Text

Text Level: F/10

Lexile®: 400L

Word Count: 211

Additional Materials 

• Level F Informational  

Prompting Card

• Chart paper

Summary 

Starting as a seed, a plant grows and has many parts,  

including roots, stem, leaves, and flowers. Plants need water  

and sunlight to grow. 

Learning Goals 

• Identify central idea (main topic) and supporting evidence.

• Identify key details and draw inferences.

• Apply Level F reading behaviors.

Plants

Engage 

Briefly introduce the book to help students engage with meaning and 

activate strategies. Allow students to preview the book on their own. 

• What did you notice about plants as you previewed the book? What questions  

or ideas do you have? 

Identify Genre  

• This book gives facts about plants. Do you think it is fiction or nonfiction?  

What clues help you know that? 

Build Social and Emotional Mindfulness 

• In this book, you’re going to read about plants. As you read, think about 

what they need to live. 

EL  Vocabulary Support for English Learners 

• Using the graphic on page 2, discuss parts of a plant: root, stem, leaf, 

and flower. Help students name each part as they point to it. 

• Use gestures to pre-teach downward and upward, pointing out down 

and up in the words. Ask students to identify other words they 

don’t know. Help them decode the words, using letter patterns, 

syllabication, word parts and content clues. 

• vocabulary by having students identify unknown words and help 

them decode them using strategies such as letter patterns, word 

parts, and context clues.

Focus (2 min.) 

Responsive Teaching: Small-Group Reading 

Based on your observational notes and progress-monitoring oral reading records, 

identify specific behaviors you want to support with each student. Use the language 

on the Level F Informational Prompting Card to scaffold their development.

Adria Klein

Choose texts that are often 

more challenging than what  

your students are able to  

read independently.
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Text Level: F/10

Lexile®: 400L

Word Count: 211

Additional Materials 

• Level F Informational  

Prompting Card

• Chart paper

Summary 

Starting as a seed, a plant grows and ha ny partsrts,  

including roots, stem, leaves, and flow ants neeedd water  

and sunlight to grow. 

Learning Goals 

• Identify central idea (main to ndnd suppopportrting evidence.

• Identify key details and dr ereerences.

• Apply Level F reading b ororss.

Plants

Engage 
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Genre: Informational Text

Text Level: F/10

Lexile®: 400L

Word Count: 211

Additional Materials 

• Level F Informational 
Prompting Card

• Chart paper

Summary 

Starting as a seed, a plant grows and has many parts,  
including roots, stem, leaves, and flowers. Plants need water  
and sunlight to grow. 

Learning Goals 

• Identify central idea (main topic) and supporting evidence.
• Identify key details and draw inferences.
• Apply Level F reading behaviors.

Plants

Engage 

Briefly introduce the book to help students engage with meaning and 
activate strategies. Allow students to preview the book on their own. 

• What did you notice about plants as you previewed the book? What questions 
or ideas do you have? 

Identify Genre  

• This book gives facts about plants. Do you think it is fiction or nonfiction? 
What clues help you know that? 

Build Social and Emotional Mindfulness 

• In this book, you’re going to read about plants. As you read, think about  
what they need to live. 

EL  Vocabulary Support for English Learners 

• Using the graphic on page 2, discuss parts of a plant: root, stem, leaf, 
d fl H l t d t h t th i t t it

Focus (2 min.) 

Responsive Teaching: Small-Group Reading 

Based on your observational notes and progress-monitoring oral reading records, 
identify specific behaviors you want to support with each student. Use the language 
on the Level F Informational Prompting Card to scaffold their development.

Adria Klein

Choose texts that are often 
more challenging than what  
your students are able to  
read independently.
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Informational Text
Look for the genre features noted below as 

you read this book. Use the features to help 
you understand the text.  

The text has one or 
more main idea(s).

The text is 
organized in a 

certain structure 
and includes signal 

words for the 
structure.

The text includes 
facts and examples 
to support the main 

idea(s).

Information 
is shown 

visually through 
photographs, charts, 
and other graphics.

Quotations and 
primary sources 
may be used to 

support the main 
idea(s).

Domain-specific 
words are used to 
tell about the main 

idea(s).

Informational 
Text

Level W/60
Lexile® 940L

 

Credits:
Editor: Kimberly Feltes Taylor
Creative Director: Laurie Berger
Art Director: Raquel Hernández
Designer: Abbe Eckstein
Production: Loren E. Mack
Photo Manager: Edwin Hernandez
Associate Photo Editor: Larmar Singh
Science Consultant: Maria Davis

INQUIRY PROJECT 

Exploring Space with NASA 
You can learn more about NASA and space exploration on 

NASA’s website. Go to https://www.nasa.gov/content/ultra-high-
definition-video-gallery and choose a video to watch. Be sure to 
read the text next to the video. 

Collect notes on the video and text by filling in a chart like the 
one below. Then write a multi-paragraph report about what you 
learned from the video and text. 

Title of video: 

Interesting fact or detail 1: 

Interesting fact or detail 2: 

Interesting fact or detail 3: 

One thing I would like to learn more about: 

Photo Credits: Front Cover: Nasa; Page 2A: Irina Dmitrienko / 
Alamy Stock Photo; Page 5B: Bloomberg Creative Photos; Page 
5C: Karl Schoemaker - Work At Play; Page 12A: NASA Photo / 
Alamy Stock Photo; Page 13C: Nasa; Page 18: NASA / Science 
Source; Page 10A: Opus / Getty Images

What are we learning from  
burning candles in space?

CANDLES  
IN SPACE

®

by William Caper

Science & TechnologySpot    n

Social StudiesSpot    n

LiteratureSpot    n

TM

TM

TM

Picture a candle flame. The image most people 
form in their mind is a long, pointy, yellow flame. 

That is what most candle flames on Earth look like.  
But in outer space, a candle flame looks different. 

The flame is round and blue. Why does a candle 
flame look different in outer space? The answer is 
that a candle burns differently from how it burns on 
Earth. The reason for this is Earth’s gravity. 

Earth’s gravity is a strong force that pulls matter—
liquids, solids, and gases—toward Earth. But in outer 
space, the pull of Earth’s gravity is weaker. This is 
called microgravity. Microgravity is why astronauts 
seem to float in outer space.

The Shape  
of Fire

 a candle flame on Earth

  a candle flame in 
outer space

an astronaut 
in outer space

INTRODUCTION

2

Understanding how flame burns 
in space will also help scientists build 
spacecraft that burn less fuel. Burning 
fuel efficiently will help lower the 
cost of space flights.  

In addition, the information 
gained from studying flame in outer 
space may also help improve life on 
Earth. Scientists think that a better 
understanding of flame will lead to 
more fuel-efficient cars and trucks 
that release less pollution.

For decades, scientists with the 
National Aeronautics and Space 
Administration (NASA) have been 
studying flame in outer space. 
Understanding how flame behaves 
in microgravity can help scientists 
build systems and equipment that 
better prevent and extinguish 
fires on spacecraft. This will help 
keep astronauts safe as well as help 
reduce damage to a spacecraft in the 
event of fire.

   An astronaut works with equipment to study flame in outer space.

3

Candles in Space
Out in space
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Opinion Text
Look for the genre features noted below as 

you read this book. Use the features to help 
you understand the text.  

Level P/38
Lexile® 870L

The text expresses 
an opinion about 

the topic.

The opinion can 
be for or against 

something.

Opinion Text

Reasons, facts, 
and other details 

support the 
opinion.

Strong words make 
the opinion clear.

The text begins 
by introducing the 

topic.

The ending wraps 
up the ideas in the 

text and restates 
the opinion. 

Credits:
Editor: Erica Mennerich
Creative Director: Laurie Berger
Art Director: Raquel Hernández 
Designer: Abbe Eckstein
Production: Loren E. Mack 
Photo Manager: Edwin Hernandez
Associate Photo Editor: Larmar Singh
Science Consultant: Maria Davis

COLLABORATIVE CONVERSATION 

Discuss Your Opinion 
You have read and evaluated three opinions about robot bees. 

Now it’s time to discuss your opinion about robot bees. With a 
partner, you will share your opinion about one of the topics below. 
Use facts from the informational chapters to support your opinion.  

•  Should scientists focus on saving real bees or creating robot 
bees? Why?  

• Can scientists save the bees? Why or why not?   

•  Will the technology for robot bees ever be strong enough 
that they can do the work of real bees? Why or why not?  

Get Started 
First, work with your partner to review the qualities that make 

an opinion strong. You can look over the rubric and the annotations 
on opinion 1. When you’ve finished reviewing, use the checklist 
below to prepare for your discussion. Remember to take turns and 
listen as your partner speaks. Ask questions that encourage your 
partner to provide reasons and evidence for his or her opinion.  

 Choose a topic from the list above.

 Take a few minutes to think about what your opinion is. 

  Review the informational chapters. Look for evidence you can 
use to support your opinion. 

 Use a chart like the one below to write down your ideas. 

 Begin your discussion!

• Clearly state your opinion on the topic.

• Provide reasons and evidence that support your opinion. 

Photo credits: Page: 3A, 10A, 11E: Wyss Institute at Harvard University; Page 6A: 
Jan Luit/Minden; Page 6B: KCphotography/Alamy Stock Photo; Page 6C:  Danita 
Delimont; Page 6D: Image by Chris Winsor; Page 6E: JD Plourde II/Alamy Stock 
Photo; Page 7: COPYRIGHT, Jong-Won Heo; Page 9: Jie Zhao/Contributor; Page 10B, 
10C, 11A, 11C, 12E, 15: Ferrari/ZUMA Press/Newscom; Page 11D, 19: Image courtesy of 
Yufeng Chen/Harvard SEAS; Page 14: Bernhard Classen/Alamy Stock Photo®
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Can robot bees do  
the work of real bees?

OPINIONS ABOUT  
Robot Bees

The Importance  
of Bees 

While the bee collects nectar 
on a flower, some of the pollen 
on the flower’s stamen sticks 
to the bee. Then the bee flies 
to the next flower for more 
nectar. When the bee touches 
this next flower, the pollen 
rubs off on that flower’s pistil.  
If the flower is pollinated, it 
will grow a fruit. One study 
shows that a bee can visit 
more than 1,000 flowers in a 
day. A bee may even travel up 
to 97 kilometers (60 miles) to 
visit all these flowers.

BEES AND 
POLLINATION 

All fruit grows from a flower. 
To grow fruit, most flowers 
need pollen from another tree 
or flower. This is where bees 
come in. Bees are insects that 
collect nectar. Nectar is a 
sweet liquid that flowers make. 
Bees fly from flower to flower 
drinking in nectar. 

bee 

pollen

pistil

stamen

eggs

Bee Pollination

CHAPTER 1

4

beekeeper

honey bee

slender body

less hairy

medium size

stripes

lives in a hive 

makes lots of honey

blocks of color

more hairy

lives in the wild

bumblebee

small to large in size

makes only a little honey

Some live alone in the bark of 
trees. Like honey bees, wild bees 
pollinate flowers as they collect 
nectar. Wild bees pollinate many 
of the wildflowers that grow 
around the world.

TYPES OF BEES 
The honey bee is raised 

by a beekeeper. People have 
been working with honey 
bees for thousands of years. 
Beekeepers provide a home—
called a hive—for the honey 
bees. Beekeepers raise honey 
bees for the honey they make. 
Beekeepers also bring their 
honey bees to farms so the 
bees can pollinate crops. The 
National Resources Defense 
Council (NRDC) estimates  
that honey bees pollinate more 
than $15 billion worth of crops  
each year. 

There are about 20,000 
types of wild bees around 
the world. They buzz 
around parks and backyards.                  

thick body

5

Opinions About Robot Bees
A Changing world
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Opinions About Robot Bees
Genre: Opinion Text

Text Level: P/38

Lexile®: 870L

Word Count: 3,203

Additional Materials 
• Level N–O–P Informational 

Prompting Card 
• Writing materials

Summary 
Because bees are dying at an alarming rate, scientists are trying to 
develop robot bees. Some people think robot bees are the solution 
to a potential future food shortage. Others think they are unnatural 
creations that will cause a different set of problems. 

Learning Goals 
• Ask questions. 
• Draw inferences and discuss text and graphic features. 
• Apply Level P reading behaviors.

Responsive Teaching: Small-Group Reading 
Based on your observational notes and progress-monitoring oral reading records, 
identify specific behaviors you want to support with each student. Use the language 
on the Level N–O–P Informational Prompting Card to scaffold their development.

Engage 
Briefly introduce the book to help students engage with meaning and 
activate strategies. Allow students to preview the book on their own. 

• What did you notice as you previewed? Based on the cover, chapter titles, headings, 
illustrations, and glossary, what issue do you think this book is about? 

Invite students to talk about the book’s structure. Tell students that 
you will read the introduction and first chapter in small group, and 
they will read the rest of the book during independent time. 

Build Social and Emotional Mindfulness 
Help students build responsible decision-making by thinking about 
their opinions on the topic of robot bees. 

• In this book, you're going to read differing opinions related to natural and robot bees. 
As you read, think about what your own opinion is on the topic. 

EL  Vocabulary Support for English Learners 
• Help students understand words like pesticide by recognizing their 

word elements. Explain what pest means in this context. Explain that 
the letters –cide mean “killer.” So a pesticide is something that kills 
pests such as crop-eating insects.  

• Pre-teach vocabulary by asking students to identify words they don’t 
know. Then help them decode the unknown words, using letter 
patterns, syllabication, word parts, and context clues.

Focus (2 min.) 

Adria Klein

Choose texts that are often 
more challenging than what  
your students are able to  
read independently.
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Read 
Students will silently read the text independently. 

* Refer to the Level N–O–P Informational Prompting Card and be mindful to 
watch for the specific behaviors indicated. 

You may use the provided prompts prescriptively as you coach individual 
students during the reading of the text.

Scaffold Reading Behaviors 
Validate 
Based on your observations during reading, quickly validate a reading 
behavior you saw students use. (See the Validate prompts on the Prompting 
Card.) Allow students to share how they used the strategy. 

Demonstrate 
Focus on a level-appropriate reading behavior you did not observe students 
use (see the Behaviors to Look For on the Prompting Card), and provide quick 
modeling of the behavior.

Comprehension Strategy 
You may wish to model the same strategy or skill you taught during the day’s 
reading mini-lesson (or a previous mini-lesson), based on the needs of your 
readers. If available, use an existing anchor chart to support your modeling. 

The following are some suggested strategies for this book: 

• Ask Questions 

• Recognize Text Structure: Cause and Effect 

• Evaluate Details to Determine Key Ideas

• Use Context Clues

Sample Modeling: 
Ask Questions 

• On page 3, I read that bees  
are dying in large numbers, and 
scientists are trying to find out 
why. I ask myself, “why don’t 
scientists know why they’re 
dying?” I will look for the answers 
to this question as I read more.

• Asking questions helps me 
deepen understanding. It helps 
me keep track of what I know 
and don’t know about a topic. 
It also shows me what I want to 
know more about.

Model (2 min.) 

Guide Practice (5–6 min.) 

Level N–O–P Informational Prompting Card

* Please note that Prompting Cards do not accompany all purchase options available for this title.
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Behaviors to L k For Validate
If the behavior is in place, thenIf the student needs support, then

orDemonstrate Promptor

Informational

PON

Uses context clues  
and/or a glossary to 
determine the meaning 
of content-specific 
vocabulary.

•  Select a section of text with a complex, content-specific 
vocabulary term. Model how to secure meaning for the 
term by using context clues. Guide the reader to do the 
same with a different term.

•  Using a specific term from the text, model for the reader 
when and how to use a glossary.

•  Is there a word you don’t know  
the meaning of? What can you do 
to figure it out?

•  Reread and search for clues.
•  Check the glossary.

•  You used the context (the glossary) 
to determine the word’s meaning.

•  You took time to figure out that 
word’s meaning because you 
knew it would improve your 
comprehension.

Uses details presented 
in a variety of graphics/
illustrations to support 
understanding of  
new information.

•  Model for the reader how to use all sources of 
information on a page—including maps and diagrams— 
to understand the topic.

•  After providing a demonstration, have students choose 
two text features while reading the text, and write how 
each supported their understanding.

•  Read all types of information on 
the page.

•  How might this diagram support 
your understanding of this section?

•  Think about why the author 
included this map here.

•  I watched your eyes check the  
chart to help you understand  
that section.

•  You gained important information 
by reading everything on the page.

•  You were thinking about why the 
author included that feature.

Asks questions to self 
when reading.

•  Select a section and read it aloud, pausing to ask  
yourself questions as you read to model this 
metacognitive strategy.

•  Provide the reader with three self-stick notes. During 
reading, have them select a fact, turn it into a question, 
and write that question on a note. Model this technique 
prior to their reading.

•  What questions are you  
asking yourself?

• What are you wondering about?
•  Stop and ask yourself, “What is the 

author explaining (or providing 
information about) in this section?”

•  You asked yourself questions to 
think deeply about the information 
in this section.

• You posed questions as you read.

Rereads and/or scans to 
clarify information and 
extend understanding.

•  Select a section of the text to reread, and use a think-
aloud to express how you clarify your understanding  
of new information.

•  Model using your index finger to scan. Then think aloud 
as you look back over a section to gain information to 
clarify your thinking.

•  Read that section again and think 
about what the author wants you 
to learn in this part.

•  Scan to find important  
information that will help  
you better understand.

•  I watched you reread that section  
when you needed to understand it  
more clearly.

•  You used your finger and scanned 
that section to find important 
information to help you understand.

Uses knowledge of  
word structures 
(syllables, roots, prefixes, 
and suffixes) to solve 
unfamiliar words.

•  Select a word from the text and model how to break it 
down structurally by syllable using your finger to cover 
up parts of the word.

•  Write a word on the dry-erase board, using a different 
color for each syllable. Model how you read each syllable 
separately, and then blend them together.

• Find a part you know.
•  Find the prefix (root, suffix, ending).
•  Think of a word that has the  

same part.

•  You found a part you knew in  
that word.

•  You used word parts to solve that 
unfamiliar word.

•  You used a word you know to figure 
out a new one.

Revisit Inferences and Discuss Text and Graphic Features 
Discuss students’ before-reading inferences based on the book’s  
text and graphic features. If possible, refer them to an existing anchor chart. 

• What were some inferences you made before you read? Which were correct? Which were not? 

• Turn to your shoulder partner, and share an inference you made based on a photograph or 
diagram. Why did you make this inference? 

Continue this brief discussion, guiding students to provide  
key understandings. 

Build Social and Emotional Mindfulness 
Help students build responsible decision-making by revisiting the question 
“Are you good at identifying problems?” Have students discuss ways in which 
they identify problems. 

EL  Support for English Learners 
• You may want to do a think-aloud with students to remind them how to 

revisit inferences and discuss text and graphic features.  

• Before partner discussions, check that students understand and can use key 
words that would support their discussions (examples: pollinate, nectar, hive, 
habitat, specialize, crop, solution, propeller, e-waste, support). Provide sentence 
frames as needed.  

Sample Share  
• Based on the photograph of the 

farmer spraying insecticide on 
page 7, I inferred that the spray 
will help the crops. When I read 
the information in Chapter 1, I 
realized that I wasn’t completely 
correct. The bug spray kills bees, 
which are good for crops. 

Discuss the Text (3–5 min.) 

Discussion Sentence Frames  
• Before I read, some inferences 

I made were ___ and ___. My 
inference that ___ was correct/
incorrect because ___. Based 
on the photograph/diagram on 
page ___, I inferred that ___ 
because ___. 

Apply the Strategy 
Work with students to apply the reading strategy you modeled. Encourage 
them to practice transferring this strategy and/or behavior to their 
independent reading.

Share, Re�ect, and Transfer (2 min.) 

Sample Strategy Application:  
Ask Questions 
• When you read on, take time to 

ask yourself questions about 
the information so that you 
gain information and deepen 
your understanding. Look for 
answers to your questions as you 
continue to read.

Barbara Andrews

Developing well-practiced 
routines for helping students  
have collaborative conversations  
is imperative.
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Teaching Focus: Use the Glossary to help determine word meaning. 

Remind students that a glossary helps readers by providing a word’s 
definition, pronunciation, and part of speech. Show students how to use this 
glossary to understand the word effective. Have students practice by using the 
glossary to share information about the word endangered.

• After reading this book, what do you think is the strongest argument in favor of robot bees? 
What is the strongest argument against using them? Why? 

Allow one or two students to respond. Summarize their answers on the board. 
Be sure students give reasons for how they feel and support their responses 
with details from the book. 

EL  Writing Support for English Learners 
• Before students write, have them work with a partner and make a list of key 

words and phrases that they think are important to use in their opinions. 
Then have them take turns explaining their opinions to their partner using 
details from the book to support their responses.   

• You finished reading this book during independent reading time. What were some of the main 
topics covered in Chapter 2? 

Allow students to refer to the text for evidence that supports their responses as 
the rest of the group follows along.

You may plan to have one or two students stay behind from the group for 
a progress-monitoring oral reading record. Have the students read the two 
paragraphs on page 3 for a total of 107 words. Record your observations on 
the Oral Reading Record Form and use the Oral Reading Record Analysis 
Form for Levels N/30–Z/80.

Continue the Discussion  

• Extend the discussion. 
Encourage students to express 
their opinions and supply 
evidence from the text to support 
their thoughts.

Discuss the Rest of the Text (6–8 min.)

Text Features: Glossary (2 min.) 

Process Meaning Through Writing (5–6 min.) 

Progress Monitoring 

Sample Application  

• When I look up the word effective 
in the glossary, I see how it’s 
pronounced. I also see that 
it’s an adjective, so I know it 
describes a noun. In addition, I 
see the definition and the page 
in the book where this word 
appears. I can turn to that page, 
read the sentence with the word 
effective, and check to see if I 
understand its meaning.

© Benchmark Education Company, LLC4  •  Teacher’s Guide
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Student Writing Task 

• In your reader’s notebooks, I want 
you to write about whether you 
think using robot bees is a good 
idea. Use evidence from the text 
to support your opinion.

• Allow students to begin work at 
the teacher table. Students can 
finish the assignment at their 
desks.

Precisely leveled nonfiction and fiction
Teach to transfer relevant scientific knowledge across grade levels
Content strands include earth science, physical science, and life science
Instructional support includes Text Evidence Question Cards and Content Cards
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Realistic Fiction
Look for the genre features noted below as 

you read this book. Use the features to help you 
understand the text. 

The setting 
could exist in the 

real world.

Realistic Fiction

The characters 
behave like real 

people.

The story is 
told from a 

first-person (I) 
or third-person 

(he, she) point of 
view.

The plot includes 
events that could 

happen in real 
life.

The main 
character faces 
a conflict that is 
resolved by the 
end of the story.

Level  U/50
Lexile®  770L

Credits:
Editor: Erica Mennerich
Creative Director: Laurie Berger
Art Director: Chuanshu Shi
Illustrator: Alessia Trunfio
Production: Kosta Triantafillis
Science Consultant: Maria Davis

WRITING IN RESPONSE TO READING 

Character’s Perspective
   Even though Bella, Ruby, and Sebastian have the same recipes, 
their food comes out differently. Write a one-paragraph journal 
entry from the point of view of each character: Bella, Ruby, and 
Sebastian. Each entry should have the characters reflect on what 
they did wrong, and how they can improve next time they cook. 
Even the winner, Bella, could improve. Use a chart like the one 
below to help plan your writing. 

Character Mistake Improvement 
Bella

Ruby

Sebastian

CHEF 
BEST 

by Alysa Wishingrad • illustrated by Alessia Trunfio

®

CHAPTER 3

Next it was Ruby’s turn. 
The judges looked over her plates before tasting. 
Her biscuits weren’t burnt, but they were flat as pancakes. 

As for her frittata, it was thin and runny. The large chunks of 
broccoli she used didn’t look as if they’d been cooked all the 
way through. 

“I wish you hadn’t skipped squeezing the lemon over the 
salad,” Annie said. “Without the acid, your apple slices have 
already turned brown and soft. But your dressing is nicely 
emulsified.” 

Even though the judges couldn’t find a lot to compliment, 
Ruby returned to her workstation with a smile on her face. 

18

And the Winner Is … 

And then it was my turn. 
I set my plates down and waited. It felt like forever as the 

judges tasted everything. 
Finally, Ms. Allen put down her fork and said, “Bella, 

your frittata is delectable, and the vegetables are cooked to 
perfection. The time you took to properly dice them was key 
to your success.” 

“And the salad has the perfect crunch,” Mr. Taft added. “If 
we served a salad like this in the cafeteria, I bet you we’d get 
more kids to eat it during lunchtime.” 

Two judges down, the most important one to go. I looked 
nervously at Annie.  

Annie broke off a piece of biscuit and pressed it between 
two fingers. That’s what the judges on Best Chef, Jr. do when 
they want to test the baked goods. 

“Yeast is crucial to a bread recipe,” Annie stated. Then she 
took a bite of the biscuit. “This biscuit is like eating a cloud!” 
she finally pronounced.  

19
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Reading Recovery Levels

HK Level Fiction Nonfiction

Theme

A Wildlife Biologist
on the Louisiana
Coast

Jobs people do

RRL:24

Opinions About
Robot Bees

A Changing world

The Great Hoodoo
Detectives

Wonders of nature

Zee Junior High:
Zapto's Revenge

Special events

Electricity for Saburo
School days

Lost at Sea
Fascinating oceans

 Wildfires
Wonders of nature

RRL:24RRL:23RRL:23 RRL:23 RRL:24 RRL:24

Danger at the Beach
Taking care of our earth

RRL:25

The Ultimate Thrill
Ride

Out in space

RRL:25

The Science Behind
an Illusion

Wonders of nature

RRL:25

Solar-Powered
Sammy

Amazing Animals &
Plants

RRL:25

Voyage Home
Good days &
bad days

RRL:25

Tree Fort Rescue
Bright ideas

RRL:25

Conserving the
American River

Taking care of our
earth

RRL:26

Help Monarch
Butterflies

Wonders of nature

RRL:26

I Am an Earth
Scientist, Astronaut,
and Explorer

Special people &
things

RRL:26

Astronauts in
Training

Out in space

RRL:26

Chain Reactions
Wonders of nature

RRL:26

Potato Power
Wonders of nature

RRL:25

Dr. Suzo's Blizzard
Busters

Bright ideas

Opinions About
Maglev Trains

A Changing world

RRL:25

I Am a Botanist
Jobs people do

RRL:25

Opinions About the
Energy Cycle

Wonders of nature

RRL:25RRL:25

Padma's Paddy
Wishes & dreams

RRL:25

S1

S2



Finding Fossils
Wonders of nature

RRL:28

Race to the North Star
Out in space

RRL:26

Candles in Space
Out in space

RRL:28

Best Chef
We can cook

RRL:28

Wanderer and the
Ice Age

Respect for life

RRL:26

Tamales Made by
the Sun

Families

RRL:26

Spectacular Lunar
Light Show

Out in space

RRL:26

Understanding Water
East meets West &
more

Opinions About New
Energy Ideas

Taking care of our earth

RRL:28

Metamorphosis
Amazing Animals &
Plants

RRL:28

Make a Family
Emergency Plan

East meets West &
more

RRL:28 RRL:28
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2 mini-lessons for small-group instruction to build effective reading behaviors, encourage
collaborative conversation, and deepen conversation

Point of use PD tips from renowned education thought leaders 
Guided practice with assessment
Writing activities and more Teaching Focus: Adjust rate when reading new information or  

complex sentences.

Discuss how slowing down when reading new information or complex 
sentences can help students understand the text. Quickly read aloud the 
sample sentence once. Then read it again more slowly. Ask students to identify 
which of the two readings allowed them to comprehend the sentence better.

• The book contains many graphics, including photographs and diagrams. Which graphic helped 
you understand a difficult part of the text? How did it help you understand the text?

Have students point to the graphics in their books. Allow one or two students 
to explain briefly how the graphics helped them. Then have students write.

EL  Writing Support for English Learners 
• Before students write, have them work with a partner to discuss the key  

ideas and vocabulary that the graphic explains. Monitor and help as needed. 
Then have them take turns explaining what they learned from the graphic.

• You finished reading the book during independent reading time. Think about Chapter 2,  
“How a Candle Burns in Space.” What important ideas would you include in a summary  
of this chapter?

Allow students to refer to the text for evidence that supports their comments 
as the rest of the group follows along.

You might plan to have one or two students stay behind from the group for 
a progress-monitoring oral reading record. Have students read the first two 
paragraphs on page 5 for a total of 111 words. Record your observations on 
the Oral Reading Record Form and use the Oral Reading Record Analysis 
Form for Levels N/30–Z/80.

Continue the Discussion 

• Repeat this process with Chapter 
3, “NASA and Flame Research” 
and with the conclusion.

Discuss the Rest of the Book (6–8 min.) 

Build Fluency (2 min.) 

Process Meaning Through Writing (5–6 min.) 

Progress Monitoring 

Sample Sentence 

• page 17: “If these cool flames 
can be duplicated on Earth, one 
result might be the development 
of engines for cars and trucks 
that use fuel more efficiently and 
produce fewer air pollutants.”

Student Writing Task 

• I want you to write four sentences 
in your reader’s notebook that 
tell how a graphic helped you 
understand the text. First, identify 
the graphic, and then explain 
how the graphic helped you 
understand new information.

• Allow students to begin work  
at the teacher table. Students 
can finish the assignment at 
their desks.

© Benchmark Education Company, LLC4  •  Teacher’s Guide
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Candles in Space
Genre: Informational Text

Text Level: W/60

Lexile®: 940L

Word Count: 3,396

Additional Materials 
• Level W–X–Y–Z Informational 

Prompting Card 
• Writing materials

Summary 
Candles in space burn differently than candles on Earth.  
Studying how flames burn in space helps scientists make safer 
space vehicles, and may lead to advances on Earth as well. 

Learning Goals 
• Ask questions. 
• Draw inferences and discuss key ideas. 
• Apply Level W reading behaviors.

Responsive Teaching: Small-Group Reading 
Based on your observational notes and progress-monitoring oral reading records, 
identify specific behaviors you want to support with each student. Use the Level 
W–X–Y–Z Informational Prompting Card to scaffold their development.

Engage 
Briefly introduce the book to help students engage with meaning and 
activate strategies. Allow students to preview the book on their own. 

• The book’s cover asks a question: “What are we learning from burning candles in 
space?” After reading this question, what do you think the book will be about?

Invite students to discuss the text’s structure and graphics.  
Tell students that you will read the introduction and Chapter 1 
during group but they will read the other two chapters and the 
conclusion during independent time. 

Build Social and Emotional Mindfulness 
Help students build self-management skills by having them think 
about goal setting.

• In this book, scientists study how flames burn in space. As you are reading, think 
about their goals. What do they hope to achieve? Why are goals important?

EL  Vocabulary Support for English Learners 
• You may want to make sure students understand the idioms  

“to give off” (“to release”) and “to set off” (“to cause to occur”).

• You might pre-teach vocabulary by asking students to identify words 
they don’t know. Help them decode unknown words, using letter 
patterns, syllabication, word parts, or context clues.

Focus (2 min.) 

Debbie Whitt Jarzombek

In small-group reading, 
consider your text introduction 
an opportunity to set students up 
for success in reading a text that 
would be too challenging for them 
to read independently.
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Read 
Students will silently read the  
text independently. 

* Refer to the Level W–X–Y–Z Informational 
Prompting Card and be mindful to watch for 
the specific behaviors indicated. 

You may use the provided  
prompts prescriptively as you coach 
individual students during the reading of the 
text. 

Scaffold Reading Behaviors 
Validate 
Based on your observations during reading, quickly validate a reading 
behavior you saw students use. (See the Validate prompts on the Prompting 
Card.) Allow students to share how they used the strategy. 

Demonstrate 
Focus on a level-appropriate reading behavior you did not observe students 
use (see the Behaviors to Look For on the Prompting Card) and provide quick 
modeling of the behavior.

Comprehension Strategy
You may wish to model the same strategy or skill you taught during the 
reading mini-lesson or in another previously taught one, depending on the 
needs of your readers. If possible, use an existing anchor chart to support 
your modeling. 

The following are some suggested strategies for this book: 

• Ask Questions 

• Interpret Text and Graphic Features: Photographs and Diagrams

• Make Connections Between Text and Graphic Features

• Use Context Clues

Sample Modeling: 
Ask Questions 

• After I read a section of text, 
I stop to I ask questions to 
understand what I’ve learned—
and to decide what I would like 
to learn more about. After I read 
the first two paragraphs on page 
2, I asked: “Why is it important  
to understand how flames  
burn differently on Earth and in 
outer space?” As I read more,  
I’ll hope to find the answer.  
Then I’ll ask new questions as  
I read new information.

Model (2 min.) 

Guide Practice (5–6 min.) 

Level W–X–Y–Z Informational Prompting Card

* Please note that Prompting Cards do not accompany all purchase options available for this title.
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Behaviors to L k For Validate
If the behavior is in place, thenIf the student needs support, then

orDemonstrate Promptor

Informational

ZYXW

Analyzes a variety of text 
structures (descriptive, 
comparative, sequential/
time order, cause/effect, 
procedural, narrative) to 
support comprehension.

•  Select 1 or 2 paragraphs from the text. Model  
how to use signal words and text/graphic features  
to gain understanding of how the author organized  
the information.

•  What can you do to help identify  
the text structure?

•  Use signal words and text (graphic) 
features to help you identify the  
text structure.

•  You thought about how the author  
organized the text and deepened  
your understanding.

•  You used your understanding of  
the text structure to support your  
understanding of this challenging text.

Summarizes by 
distinguishing between 
more-important and  
less-important  
information.

•  Select a section of the text. Model how to reflect on  
key phrases periodically—before, during, and after  
reading—to determine the most important ideas.  
Then demonstrate how you put those ideas  
into your own words.

•  Stop and think about what 
important information you  
know so far.

•  Did you identify key words  
and phrases? How did they help  
you identify important ideas?

•  You stopped periodically to sum  
up the most important ideas in  
your own words.

•  You were thinking about the meaning  
of key words as you read.

Analyzes text evidence 
to evaluate the author’s 
purpose/position.

•  Tell the reader, “To figure out the author’s position on  
this topic, I will think about the key evidence presented 
and consider my existing understanding about  
the subject.”

•  Use a specific example from the text and tell the reader, 
“This evidence shows the author’s purpose  
is to _____.”

•  What could you do to figure out  
the author’s purpose?

•  What pieces of information 
demonstrate the author’s position?

•  Provide text evidence that confirms 
the author’s purpose.

•  You found clues that demonstrate  
the author’s purpose.

•  You figured out how that piece  
of information supports the  
author’s position.

Synthesizes background 
knowledge with information 
provided in the text to form 
new ideas. 

•  Use a specific example and tell the reader, “My thinking 
about this topic has changed because of the information  
I read on page _____.”

•  Think about how your understanding has changed with 
this new information.

•  How did that new information 
change your understanding of  
the topic?

•  What was new information for you? 
How does that knowledge affect 
your understanding?

•  Your understanding seems  
clearer now.

•  Your thinking about _____ sounds  
different now.

•  You considered what you already knew  
about _____ to understand the new  
information.

Uses a variety of strategies 
to determine the  
meaning of increasingly 
complex vocabulary.

•  Select a challenging word from the text. Model for the 
reader how to use context, the meaning of a root or 
prefix, a specific graphic feature, the glossary, the word’s 
similarity to a familiar word, or a combination of these 
strategies to figure out the word’s meaning.

•  What can you do to figure out the 
word’s meaning/partial meaning?

•  Think about the root (prefix, 
similarity to another word).

•  What other word does that word 
remind you of?

•  You used the root to figure out that  
word’s meaning.

•  You were thinking about another word  
you know that is like that word.

•  You used the diagram to figure out  
the meaning of that new word.

Revisit Inferences and Discuss Key Ideas 
Discuss students’ before-reading inferences and the book’s  
key ideas. If possible, refer them to an existing anchor chart. 

• Think back to the inferences you drew after reading the book’s cover question. Were they 
correct?

• Turn to your shoulder partner and describe something you learned about  
flames or combustion. 

• Identify the section you found most interesting, and explain your opinion.

Continue this brief discussion, guiding students to provide  
key understandings.

Build Social and Emotional Mindfulness
Help students build self-management skills by discussing  
goal-setting. Have students talk about scientists’ goals for researching how 
candles burn in space. Ask them how goal-setting might help scientists 
achieve their goals. Encourage students to identify some goals they hope to 
achieve in their own lives. 

EL  Support for English Learners 
• You may want to do a think-aloud with students to remind them how to draw 

inferences or identify key ideas. 

• Before partner discussions, check that students can understand, use, and 
pronounce key and glossary words that will support their discussions 
(examples: chemical reaction, extinguish, flame, flammable, fuel, heat, ignite, 
microgravity, release). Provide sentence frames as needed.

Sample Share 

• To me, the most interesting 
part of the text is the section 
“Candles, Combustion, and 
Heat.” I have heard that some 
parts of a candle’s flame are 
hotter than other parts. I thought 
this section was interesting 
because it identifies the 
temperatures in different parts 
of the flame and explains why 
certain parts are hotter or cooler 
than other parts.

Discuss the Text (3–5 min.) 

Discussion Sentence Frames

• One thing I learned about 
flames/combustion is ___.  
The part of the text I found most 
interesting is ___. I think this part 
is interesting because ___.

Apply the Strategy 
Work with students to apply the reading strategy you modeled. Encourage 
them to practice transferring this strategy and/or behavior to their 
independent reading.

Share, Re�ect, and Transfer (2 min.) 

Sample Strategy Application:  
Ask Questions 

• As you are reading, remember 
to stop and ask questions to 
make sure you understand. Ask 
questions such as: “What is this 
section about? What does the 
author want me to understand?” 

Linda Hoyt

Comprehension and 
collaboration go hand in hand 
with language development, 
presentation of ideas, and  
content acquisition.
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Session 1: Build Reading Behaviors

Teaching Focus: Adjust rate when reading new information or  
complex sentences.

Discuss how slowing down when reading new information or complex 
sentences can help students understand the text. Quickly read aloud the 
sample sentence once. Then read it again more slowly. Ask students to identify 
which of the two readings allowed them to comprehend the sentence better.

• The book contains many graphics, including photographs and diagrams. Which graphic helped 
you understand a difficult part of the text? How did it help you understand the text?

Have students point to the graphics in their books. Allow one or two students 
to explain briefly how the graphics helped them. Then have students write.

EL  Writing Support for English Learners 
• Before students write, have them work with a partner to discuss the key  

ideas and vocabulary that the graphic explains. Monitor and help as needed. 
Then have them take turns explaining what they learned from the graphic.

• You finished reading the book during independent reading time. Think about Chapter 2,  
“How a Candle Burns in Space.” What important ideas would you include in a summary  
of this chapter?

Allow students to refer to the text for evidence that supports their comments 
as the rest of the group follows along.

You might plan to have one or two students stay behind from the group for 
a progress-monitoring oral reading record. Have students read the first two 
paragraphs on page 5 for a total of 111 words. Record your observations on 
the Oral Reading Record Form and use the Oral Reading Record Analysis 
Form for Levels N/30–Z/80.

Continue the Discussion 

• Repeat this process with Chapter 
3, “NASA and Flame Research” 
and with the conclusion.

Discuss the Rest of the Book (6–8 min.) 

Build Fluency (2 min.) 

Process Meaning Through Writing (5–6 min.) 

Progress Monitoring 

Sample Sentence 

• page 17: “If these cool flames 
can be duplicated on Earth, one 
result might be the development 
of engines for cars and trucks 
that use fuel more efficiently and 
produce fewer air pollutants.”

Student Writing Task 

• I want you to write four sentences 
in your reader’s notebook that 
tell how a graphic helped you 
understand the text. First, identify 
the graphic, and then explain 
how the graphic helped you 
understand new information.

• Allow students to begin work  
at the teacher table. Students 
can finish the assignment at 
their desks.

© Benchmark Education Company, LLC4  •  Teacher’s Guide

Session 2: Deepen Understanding



Text Evidence Question Cards

Provide teachers with reproducible questions to help students access complex text

Answer key for quick assessment
10 text-dependent questions per card

Tips for guided, independent, or partner practice
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Opinions About Robot Bees Inquiry Project (continued) 
Focus 
Students will work with partners to create a poster with information about an endangered 
animal as well as an illustration or photograph to raise awareness about the issue. 

Investigate 
• Review the main facts in the book about real bees and robot bees. Ask students to identify  

the arguments for and against robot bees and to offer their opinions on the topic.

• Explain that each student will work with a partner to research an endangered animal and  
what is being done to help that animal.

• Discuss what “raising awareness” means and why it is important to educate the public on 
important issues, such as possible animal extinctions. Explain that each student pair will 
create a poster to raise awareness about their animal and the efforts being made to save it.

Create 
• Place students in pairs. Give each pair 11 in. x 17 in. paper and drawing materials. 

• Provide print and digital resources for pairs to conduct research. Give pairs time to gather 
information, then plan and create their posters.

• Possible resources include wildlife conservation websites, the National Geographic and 
the U.S. Forest Service websites, online encyclopedias, or books and magazines about 
endangered animals and their habitats. 

• Remind pairs to include at least one illustration or photograph of their animal.

Present 
• Invite each student pair to share their poster with the class and present their information. 

• Encourage students to ask and answer questions about their endangered animal. 

an endangered animal help them understand the importance of saving endangered animals 
and their habitats?

Use this rubric to evaluate students’ performance and ability to work collaboratively. 

Investigate the Topic and Create the Task

3—Strong Performance 2—Moderate Performance 1—Inconsistent Performance

• Understood the bee crisis and the new technology of robot bees as a possible solution 
• Worked with a partner to research an endangered animal and efforts being made to save it
• Created an effective poster with relevant facts and an appropriate image 

3—Often 2—Somewhat 1—Not Often

• Presented an effective poster, with relevant information, clearly to other students 
• Listened attentively to the presentations of other students 
• 

Spot On © Benchmark Education Company, LLC

Focus 
Students will work in pairs to complete a chart and create a short multimedia presentation 
explaining how an everyday object works because of energy, force, and motion.  

Investigate 
• Review the main ideas in the text with students. Discuss the concepts of energy, force, and 

motion in relation to everyday objects to ensure understanding.

• Place students in pairs. Ask pairs to think of everyday objects that work because of energy, 
force, and motion. 

• Explain that pairs will complete a chart like the one on the inside back cover of the 
book. Then they will choose one object from the chart and prepare a short multimedia 
presentation describing how the object works because of energy, force, and motion.    

Create 
• Have student pairs complete the chart by writing down the details of at least three everyday 

objects. Remind them to include the name of the object and details about how energy, force, 
and motion make the object work.  

• Then have pairs choose one object from the chart and create a short multimedia 
presentation explaining how energy, force, and motion make the object work. Provide print 
and/or digital resources for pairs to conduct research and create their presentation.  

Present 
• Have student pairs perform their presentations for the class.  

creating a multimedia presentation about one object help them understand how energy, force, 
and motion affect people’s everyday lives? 

Investigate the Topic and Create the Task

3—Strong Performance 2—Moderate Performance 1—Inconsistent Performance

• Understood how the basic physics principles affect people’s everyday lives
• Worked collaboratively to complete a chart showing how energy, force, and motion affect three everyday objects 
• Created a multimedia presentation showing how energy, force, and motion affect one everyday object  

3—Often 2—Somewhat 1—Not Often

• Presented information about how an everyday object uses energy, motion, and force clearly to other students  
• Listened attentively to the presentations of other students  
• 

Chain Reactions Inquiry Project (continued) 

Content Cards

Inquiry projects empower students to take ownership of their learning
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Opinions About Robot Bees Inquiry Project 
Student Learning Objectives
I will be able to: 
• Conduct research about an endangered animal and what is being done to save it. 

• Create a poster with information about the animal and an illustration or photograph. 

Materials 
• Print and digital resources to conduct research 

• Regular and colored pencils

• 11 in. x 17 in. paper

• Markers 

Using Opinions About Robot Bees to Teach Science 
Science Big Ideas 
• 

• Many food crops rely on bees for pollination. 

• Bees are dying in large numbers because of pesticides, mites, and loss of habitat. 

• Some scientists are trying to develop robot bees to do the work of real bees. 

• There are advantages and disadvantages to using robot bees as an environmental solution. 

Content Vocabulary 
effective, p. 11
monitors, p. 6 
pistil, p. 4 
pollen, p. 3

pollinate, p. 3 
specialize, p. 13 
stamen, p. 4 
task, p. 10 

Summary 
This book describes the new technology of  
robot bees and offers three opinions about  
why they may—or may not—be a good idea  
for the environment. 

Genre: 
Opinion Text

Level: P/38

Lexile®: 870L

Opinions About Robot Bees 
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Chain Reactions Inquiry Project 
Student Learning Objectives  
I will be able to: 
• Identify how everyday objects work because of energy, force, and motion.  

• Conduct research about energy, force, and motion.  

• Evaluate information gathered through research and summarize the important points. 

• Share information with the class about how an everyday object works.  

Materials  
• Print and/or digital resources to conduct research and create a multimedia presentation

• Pens and pencils 

• Blank copies of a chart like the one on the inside back cover of the book 

Using Chain Reactions to Teach Science 
Science Big Ideas 
• The speed of an object is determined by the distance it travels in a unit of time; objects can move 

at different speeds. 

• Forces such as a push or a pull, gravity, friction, or magnetism can affect objects’ movement. 

• An object in motion always changes its position and may change its direction.  

Content Vocabulary  
chain reaction, p. 3 
collision, p. 7 
domino show, p. 3 
friction, p. 8 
gravity, p. 5 

kinetic energy, p. 6 
potential energy, p. 6 
speed, p. 5 
work, p. 5 

Summary  
A chain reaction is a series of events in which each 
event is caused by the event that happened just 
before. This text explores how chain reactions can 
be explained through basic physics principles. 

Genre: 
Informational Text 

Level: T/50

Lexile®: 960L

Chain Reactions 

Science & Technology

Spot On © Benchmark Education Company, LLC

Opinions About Robot Bees Inquiry Project (continued) 
Focus 
Students will work with partners to create a poster with information about an endangered 
animal as well as an illustration or photograph to raise awareness about the issue. 

Investigate 
• Review the main facts in the book about real bees and robot bees. Ask students to identify  

the arguments for and against robot bees and to offer their opinions on the topic.

• Explain that each student will work with a partner to research an endangered animal and  
what is being done to help that animal.

• Discuss what “raising awareness” means and why it is important to educate the public on 
important issues, such as possible animal extinctions. Explain that each student pair will 
create a poster to raise awareness about their animal and the efforts being made to save it.

Create 
• Place students in pairs. Give each pair 11 in. x 17 in. paper and drawing materials. 

• Provide print and digital resources for pairs to conduct research. Give pairs time to gather 
information, then plan and create their posters.

• Possible resources include wildlife conservation websites, the National Geographic and 
the U.S. Forest Service websites, online encyclopedias, or books and magazines about 
endangered animals and their habitats. 

• Remind pairs to include at least one illustration or photograph of their animal.

Present 
• Invite each student pair to share their poster with the class and present their information. 

• Encourage students to ask and answer questions about their endangered animal. 

an endangered animal help them understand the importance of saving endangered animals 
and their habitats?

Use this rubric to evaluate students’ performance and ability to work collaboratively. 

Investigate the Topic and Create the Task

3—Strong Performance 2—Moderate Performance 1—Inconsistent Performance

• Understood the bee crisis and the new technology of robot bees as a possible solution 
• Worked with a partner to research an endangered animal and efforts being made to save it
• Created an effective poster with relevant facts and an appropriate image 

3—Often 2—Somewhat 1—Not Often

• Presented an effective poster, with relevant information, clearly to other students 
• Listened attentively to the presentations of other students 
• 

Reinforce relevant content and improve understanding of core concepts

2 inquiry projects are provided for each book—one on the inside back 
cover of the book and another larger project on each Content Card

Students learn how to ask questions, investigate, discuss, collaborate,
cooperate, and reach their own conclusions
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Being a Good Citizen
Genre: Informational TeTT xt

Text Level: K/20

Lexile®: 550L

Word Count: 724

Additional Materials 

• Level K Informational 

Prompting Card 

• Chart paper

Summary 

This book describes what it means to be a citizen of a 

community. It . explains ideas such as voting and laws. It also .

gives examples of good citizens who volunteer and make 

their communities better.

Learning Goals 

• Ask questions.

• Draw inferences and discuss key ideas.

• Apply Level K reading behaviors.

Responsive TeaTT ching: Small-Group Reading 

Based on your observational notes and progress-monitoring oral reading records, 

identify specific behaviors you want to support with each student. Use the language 

on the Level K Informational Prompting Card to scaffold their development.

Engage 

Briefly introduce the book to help students engage with meaning and 

activate strategies. Allow students to preview the book on 

their own. 

• What did you notice when previewing this book? What do you think you will learn 

about being a good citizen from this book? What do the pictures tell you?

Tell students that you will TT read the first chapter during group but 

they will finish the book during independent time. 

Build Social and Emotional Mindfulness 

Help students build responsible decision-making skills by helping 

them identify the responsibilities of a good citizen. 

• In this book, you learn about being a good citizen. As you are reading, think about 

people who are good citizens in your school community.

EL Vocabulary SuppoVV rt for English Learners 

• Explain that a citizen is n a person who belongs to a community. Ayy gooAA d 

citizeninn s a person who helps the community by voting, volunteering, 

and foff llowing the rules.

• Pre-teach vocabulary by asking students to identify words they don’t ’’

know. Thww en help them decode the unknown words using letter 

patterns.

Focus (2 min.)  

Being a G
ood Citizen

Social StudiesSpot    nTM

TeacherTT ’s Guide’

Session 1:  Build Reading Behaviors
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A citizen is a member of a place 

such as a town or a country. People 

who are born in a country and live 

there are usually citizens of that country.
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We have rules in our classroom.

Our rules help us know how to act.

Our rules help us work together.
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Use the genre information below to 

help you read this book. 
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on a main topic.

Informational 
Text
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about the topic.

Domain-specific 

words are 

used to tell 

about the topic.

A table of contents 

and chapter 

headings show 

how information 

is organized.
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Research some good citizens in your school, town, or state. 
some good citizens in your school, town, or state.Choose one of these citizens and write a newspaper article about him or her. If possible, interview the person and add 

about him or her. If possible, interview the person and add some of his or her quotes to your article.

Newspaper articles include information that answers these questions: Who? What? Where? When? Why? How? Draw the 
questions: Who? What? Where? When? Why? How? Draw thechart below on a separate piece of paper. Use it to help you plan your writing.plan your writing

Write an Article About a Good Citizen

Questions Answers

Who?

What?

Where?

When?

Why?

How?

INQUIRY PROJECT

MATIOAA
IAL STUDP.5P.5



A School Day
School days

RRL:1

Dad's Birthday 
Me and my family

RRL:1

Healthy Habits
My favourite things

I Go Downtown
Out for fun

RRL:1

The Party 
Me and my family

RRL:1

They Eat Well
Healthy eating

RRL:1 RRL:1

A Party at the Zoo
Amazing Animals and Plants

RRL:2

Bess and Jess
Same and different

RRL:2

Food on the Ranch
Favourite food and drink

RRL:2

Fun at the Playground
Out for fun

RRL:2

My Story 
My favourite things

What I Like to Do
My favourite things

RRL:2RRL:2

What Is on the Table? 
Shapes and numbers

Who Is in My House? 
Me and my family

RRL:2

Make a Plan of the
Library

Shapes and numbers

What Can They Do? 
We can

A Mariachi Band 
Show time

Good Friends 
Me and my friends

RRL:4RRL:3RRL:3

RRL:2

RRL:4

Our Favorite Meal 
Favorite food and drink

Students Vote
School days

RRL:4RRL:4

The Little Dogs and
Mom 

Special events

They Like to Help
Me and my family

A Busy Bear 
This is me!

RRL:5

At School
Rules and behaviours

RRL:5RRL:4

RRL:4

I Can Help
Taking care of our earth

It's Sunday!
Out for fun

RRL:5RRL:5

What Do You Like
to Do?

Me and my friends

What Symbols Do
You See?

Travelling around

Pam's New Puppy
Keeping pets

A Neighborhood of
Friends 

People who help us

RRL:6

RRL:5RRL:5

RRL:7

Same and Different:
Kids Around the
World

Same and different

How to Spend and
Save Money

Knowing more about my
community

RRL:9RRL:8

P1

P2
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Let's Save! 
Knowing more about
my community

RRL:10

We All Help
People who help us

RRL:10

Our Classroom Rules 
Rules and behaviours

RRL:11

I Like to Make Things  
Bright ideas

RRL:13

P3

A Trip to the Past,
Present, and Future

Now and then

RRL:14

On the Move:Travel by
Land, Sea, and Air 

Now and then

RRL:14

Sally's Spinach Pies 
Special events

RRL:14

Technology in
Our Homes

Now and then

RRL:14

What Do Paintings
Tell Us? 

Beautiful people

RRL:14

Trading for Goods
and Services

Now and then

RRL:14

P4



Before or After?  
Growing up

RRL:17

Hats Off to Henry!
Special events

RRL:17

The Perfect Babysitter
Making friends

RRL:17

Opinions About
Computers  

A changing world

RRL:18

Money Matters  
Special people, 
Special things

RRL:19

A Changing world

Opinions About
Robots 

RRL:19

Sitting Bull 
Knowing more about
my community

RRL:19

Breakthrough Ideas 
Beautiful people

RRL:22RRL:20

A Recipe for
Success  

Wishes and dreams

Making a Difference 
Beautiful people

RRL:22

Mastering Maps  
Travelling around

RRL:22

How to Read
Pictures  

Bright ideas

RRL:22

Red, White, and
Bloom 

Bright ideas

The Shopping List 
Me and my family

Two Tales of
Celebrations 

Festivals

RRL:18RRL:18 RRL:18

We Have Many
Choices 

Growing up

RRL:18

RRL:15

Lila's First Job  
Jobs people do

RRL:15

Rules and Behaviour

RRL:16

How to Help in Your
Community

Rules and Behaviour

RRL:16

Rules and Laws
Rules and Behaviour

Perrault and
Andersen: From
Fairies to Dragons 

Beautiful people

Riding into the Future 
Bright Ideas

Being a Good Citizen 
I am a good citizen

RRL:17RRL:17

How to Help Others 
People who help us

RRL:18RRL:18

My Town Long Ago 
Now and then

RRL:18

From Bell to Cell 
Beautiful people

RRL:17

All About Diaries 
Hobbies

RRL:19

From Field to Fashion  
Bright ideas

RRL:19

Two Communities
Over Time

Knowing more about
my community

RRL:22

Trade:What Happens
and Why 

RRL:22

Knowing more about
my community

Reading Maps
Knowing more about
my community

RRL:22

Hans Helps Change
the World
 

RRL:22

Special people,
special things

Opinions About
Spending Money

RRL:22

Special people,
special things

Fiction Nonfiction Reading Recovery LevelsHK Level Theme
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Teacher Support
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Being a Good Citizen Inquiry Project (continued) 
Focus 

en in their community and create a newspaper 
Investigate 

with students. Discuss what it means to be a 
who are examples of good citizens.citizens in your town or state. Explain that 

ens.

o conduct research. Resources may include:

hbor or family member who is a  der to speak to the class while students 
Create 

over of the book. They will use the chart 
rmation from their research or ewspaper article.

ood citizen to accompany their article.

Present 

tration) with a partner.

responsible citizenship and  

mance 

arch mewhat 1—Not Often • Presented their newspaper article clearly to a partner 
• Listened attentively to the presentation of another student 

•

Spot On © Benchmark Education Company, LLC

Answers for Text Evidence Questions 5. Identify Key Details: How do good citizens show they care  

about their community?
Answer: They do things to help make their community a better 

place, such as helping others or simply by being kind to others.

Text Evidence: “They do things to help make their community 

a better place to live, work, and play.” (p. 12) “Kids in this after-

school club choose to spend their free time helping.” (p. 14) 

“Good citizens help their community by being kind to others.”  

(p. 16)
Ask and Answer Questions to Show Understanding (DOK 2) 

6. Use Context Clues: What is meant by the word organizations  

on page 13? What clues help you to know?

Definition: Organizations are clubs or groups that people join.  

A sentence on page 13 mentions the word clubs. It also tells  

that citizens work with other people in their community in  

an organization.Text Clues: “Sometimes people join clubs or organizations to work 

with other people in their community.” (p. 13)

Determine the Meaning of Words and Phrases (DOK 2) 

7. Describe Connections: In what way is Braeden Mannering an 

7.
example of a good citizen?
Answer: Braeden saw people in his community needing help. He 

r:wanted to help people who do not have enough money buy food. 

Helping others in a community is one quality of a good citizen. 

Text Evidence: “Good citizens care about their community. 

They do things to help make their community a better place to 

live, work, and play.“ (p. 12) “Sometimes people start their own 

companies in order to help out in their community.” (p. 13) 

“Braeden Mannering is a kind citizen who saw people needing 

help in his community.” (p. 16) “Brae’s Brown Bags helps people 

who don’t have enough money to buy food.” (p. 17)

Describe Connections Between Events or Ideas (DOK 3) 

8. Describe Connections: How are schools and cities alike? 

.

Answer: They are both examples of communities. They have rules 

and laws. Good citizens help people in a community, whether it is 

a city or a school. Text Evidence: “A community is a group of people who live or 

work in the same area. A city is a community.” (p. 9) “A school is 

a community, too.” (p. 11) “Good citizens do things to help make 

their country and community better.” (p. 18)

Describe Connections Between Events or Ideas (DOK 2) 

y Main Idea:  What are three things people do  

ood citizens?They learn about their country, they vote in elections, 

follow rules and laws. 
ence: “Good citizens learn about their country.” (p. 4) 

zens respect the special symbols of their country.” 
 

od citizens vote in elections.” (p. 8) “Part of being a 

is following these laws.” (p. 10)

Main Topic of a Text (DOK 1) ures: What is one symbol of the United States? 

book can you find the answer? 

atue of Liberty, the flag, the bald eagle, and the 

all symbols of the United States. The chart on 
 

r symbols of the United States.

e chart on page 6 shows four symbols  

es. 
to Locate Information (DOK 2) 

Why is it important to vote?
citizens a voice in their community by 

aders will be.people vote, they choose people to lead 

“Voting gives citizens a say in what 

nity.” (p. 9)f a Text (DOK 2) 
does government play a role  d citizen is voting for government 

pass laws to protect citizens. Part of 

ng these laws.vote, they choose people to lead 

munities and countries have rules 

make the laws to keep citizens safe. 

llowing these laws.” (p. 10)
how Understanding (DOK 2) 

uiet voice,  
the table and coach  

d an

you 

date
ts o
y. 

t ob
and

ehension Strategywish to model the same strategy or skill you taught during the day’s ’’

mini-lesson (or a previous mini-lesson), based on the needs of your 

f available, use an existing anchor chart to support your modeling. 

ing are some suggested strategies for this book: 

tions
uthor’s Purpo’’ se
d Graphic Features to Locate and Clarifyff  Informy

ation

t Clues

Sample Modeling: Ask Questions • When reading an informational 
text, it’s helpful to ask questions 

about what you’re reading in 
the text. 

• On page 4, the text says that 
good citizens learn about their 

country. What do they learn? 
Where do they learn it from? 

On the next page, I can see that 
people learn about their country 

from books and historic sites. 
This tells me that being a good 

citizen means you must be active in wanting to know  about your country’s history  
and government.

Model (2 min.)

Guide Practice (5–6 min.)  

s a

n 1:  Build Reading Behaviors

   A B C D
E F G H

I J K L M N O
P Q

R S T U V W
X Y Z

Behaviors to L k For

Validate

If the behavior is in place, then

If  the student needs support, then

or

Demonstrate
Prompt

or

Inf

KK LL

Demonst

nformatationnal sk quesstionns ading inin 

ys that 
out their r
earn? 
om? 
ee that 

country 
tes. 
ood 

Teaching Focus: Use context clues to understand unfamiliar words.

Explain to students that they can identify words that they don’t understand  

by using clues in the text around it. Direct their attention to the sample 

sentences and model reading them. Focus on the word ommunitrd rd y, and have ty,y,

students use clues from the sample sentences to define and discuss real-life 

examples of communities. 

• The book gives examples of how people can be good citizens. Let’s look through it again 

and think about the things these people do. What are some things that you can do to  

be a good citizen? od citizens. 

s, but to put 

EL ys they can by e 

describe three 

• You finished reading the book during independent reading. On pages 12–15, you read about an 

example of good citizenship. How did this example help support the main idea of the book?

Allow students to refer to the text for evidence that supports their comments 

as the rest of the group follows along.

the group  
nts read from 

104 words. 

nd use the Oral 

Sample Sentences 

• page 9: “Good citizens also vote 

for leaders in their community.  

A community is a group of 

people who live or work in the 

same area. A city is a community. 

A town is a community, too.”

Discuss the Rest of the Book (6–8 min.)

Build Fluency: Accuracy (2 min.)

Process Meaning Through Writing (5–6 min.)

Progress Monitoring 

Student Writing Task 

• Write three to four sentences 

in your reader’s notebook 

describing three things you can 

do to be a good citizen in your 

community Refer back to the 

book to support your answer.

• Allow students to begin work 

at the teacher table. Students 

can finish the assignment at 

their desks.

Debbie Whitt Jarzombek

Writing provides the teacher 

with evidence of the reader’s 

understanding of how print works.
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Continue the Discussion 

• Repeat this process with 

pages 16–20.
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Session 2:  Deepen Understanding
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Being a Good Citizen Inquiry Project 

Student Learning Objectives

Using Being a Good Citizen to Teach Social Stud

Social Studies Big Ideas 

• Good citizens respect their country and participate by voting a

• Good citizens help others in the community.

•
the Pledge of Allegiance. 

en
gove
symbols

AAnsw
1. Identify to be goAnswer: Tand they fText Evide“Good citiz(p. 6) “Goodgood citizen Identify the M

2. Use Text FeatuWhere in the bAnswer: The StaLiberty Bell are apage 6 shows fourText Evidence: Theof the United State
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AAAnswer: Voting gives c
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Spot On

find the answer? 
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Spot Onare three things people do to be good citizens?
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Ways to Use This Card 

The reproducible questions on this card provide opportunities 

for students to read, analyze, and answer questions by finding 

text evidence. These questions refl
will 

ect the item types students w

encounter on new standardized reading assessments. 

Guided Practice
hese 

 Work with students in small groups to answer th

ee nd 

questions, providing support as needed to help them reread an

identify text evidence. 
eb t the

Spot On
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Level: K/20

Lexile ® : 550L

• Ask and Answer Questions to 

Show Understanding

• Identify the Main Topic of ext a Tef

• Describe Connections Betwe

Events or Ideas

• Determine the Meaning of 

Words and Phrases

• Use Text Features to Locate

Information

Being a Good Citizen

The questions on this card ask 

students to apply these text-

dependent strategies:
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Being a Good Citizen
Genre: 

Text Level: 

Lexile®: 

Word Count: 

Additional Materials 

Summary 

Learning Goals 

• What did you notice when previewing this book? What do you think you will learn 

about being a good citizen from this book? What do the pictures tell you?

they will fi

Build Social and Emotional Mindfulness 

Help students build responsible decision-making skills by helping 

them identify the responsibilities of a good citizen. 

• In this book, you learn about being a good citizen. As you are reading, think about 

people who are good citizens in your school community.

EL  Vocabulary Support for English Learners 

 

• Explain that a citizen is n a person who belongs to a community. Ayy gooAA d 

citizenin s a person who helps the community by voting, volunteering, 

and foff llowing the rules.

• Pre-teach vocabulary by asking students to identify words they don’t 

know. Thww en help them decode the unknown words using letter 

patterns.

Focus (2 min.)  
Being a G

ood Citizen

Social Studies
Spot    nTM
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Compre
You may reading mreaders. If 

The followi
• Ask Quest

• Identify Au
• Use Text and• Use Context 

Mode

Session
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abouabo t being a good citizen ofromm tthishis tttt bbooooookk??? WWhaWhat do the pie picturectures tell you?

Tell students that you will read the first chapter during group but 

they will finish the book during independent time. 

e
AA

B

CC

DD

E

FF

GG

HH

I

JJ

us: Use context clues to understand unfamiliar words.

tudents that they can identify words that they don’t understand  

clues in the text around it. Direct their attention to the sample 

ces and model reading them. Focus on the word ommunitrd rd y, and have ty,y,

ents use clues from the sample sentences to define and discuss real-life 

mples of communities. 

• The book gives examples of how people can be good citizens. Let’s look through it again 

and think about the things these people do. What are some things that you can do to  

be a good citizen? 

Allow one or two students to give examples from the text of good citizens. 

Encourage them refer back to the text to support their responses, but to put 

the answers in their own words.

EL  W riting Support for English Learners 

• Have students brainstorm words and phrases that describe ways they can by e 

good citizens. Then have them use the words in sentences to describe three 

things they can do to be good citizens. 

n to have one or two students stay behind from the group  

nitoring oral reading record. Have the students read from 

rst paragraph on page 14 for a total of 104 words. 

n the Oral Reading Record Form and use the Oral 

evels J/18–M/28.

Sample Sentences 

• page 9: “Good citizens also vote 

for leaders in their community. 

A community is a group of 

people who live or work in the 

same area. A city is a community. 

A town is a community, too.”

Build Fluency: Accuracy (2 min.)

Process Meaning Through Writing (5–6 min.)

Progress Monitoring 

Student Writing Task 

• Write three to four sentences 

in your reader’s notebook 

describing three things you can 

do to be a good citizen in your 

community Refer back to the 

book to support your answer.

• Allow students to begin work 

at the teacher table. Students 

can finish the assignment at 

their desks.

Debbie Whitt Jarzombek

Writing provides the teacher 

with evidence of the reader

understanding of how pri
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VValidateVV

If the behavior is in place, thence, ce, 

nt needs support, enort, ort, 
Demonstrate

PromptP
or

Informational
Demonstrates fluent reading with appropriate phrasing.

• • Allow the reader opportunities to reread sections 

of familiar books. • •  Model reading a short portion, and then have the reader r 

read it as you did. • Read these words together.
• Read this part as I did. • Read that again more quickly. 

• You YY read those words together.
•  You weYY re listening to how your 
reading sounded.•  You YY read these words together 

to help make meaning.• You YY read that quickly.

Works independently to solve new words, using 
a variety of strategies with automaticity.

• • Remind the reader to use previously demonstrated 

st

d ld 

rategies (reread or read ahead to think about what wouould

make sense, break the word into parts, cover the endingsgs, 

use a familiar word). • What can you try?• Look for a part you know.
• Do you know a word like that?

•  Read that again and think 
about what would make sense.

• You found a pa
YY

rt you know.
• You fiYY gured that out by yourself.

•  You weYY re thinking about what wo l

make sense.

Uses text features (table of contents, glossary) 
to support understanding

• • Model how to use the table of contents prior to

to grasp main topics.• • Remind the readi

Z and think about the things these peop

be a good citizen? 

Allow one or two students to give examples from the text of goo

t their responses

hat describe way

n sentences to d

ay behind from 

Have the stude

4 for a total of 1

Record Form a

M/28.

Revisit Inferences and Discuss Key Ideas 

Discuss students’ before-reading inferences and the book’s key ideas. If 

possible, refer them to an existing anchor chart. 

• As I previewed the book, I noticed that it would be about ways to be a good citizen. The book 

does have this information, and it also has a chart on page 19 listing ways to help your 

community by being a good citizen.

• Turn to a shoulder partner and share something you learned from this book. Discuss with your 

shoulder partner why you found this information interesting.

• Identify the key idea of the book and discuss it with your shoulder partner. 

Use details from the book.

Continue this brief discussion, guiding students to provide  

key understandings. 

Build Social and Emotional Mindfulness 

Help students build ethical responsibility skills. Have them discuss ways the

book describes being a good citizen and compare those with their own actions

being a good citizen in their community.

EL  Support for English Learners 

• You may want tYY o do a think-aloud with students to remind them how to draw

inferences and discuss key ideas. 

• Before partner discussions, you may want to introduce and check students’ 

understanding of thf e follff owing key words that could be helpful in their

discussions:respect, cctgovernment,nnsymbtt ol,oo election, nnvote. Cee oconstruct sentences 

for one or two words as necessary. 

Sample Share 

• Before I read this book, I did 

not know all the ways I could 

participate in being a good 

citizen in my community. This 

book showed me that I can be 

an active citizen and help make 

my community a better place.

Discuss the Text (3–5 min.)

Discussion Sentence Frames 

• Before reading, I thought I would 

learn ___. What I read did/did 

not match my inference because 

___. I learned that ___. I found it 

interesting because ___. 

Apply the Strategy 

Work with students to apply the reading strategy you modeled. Encourage 

them to practice transferring this strategy and/or behavior to their 

independent reading.

(2 min.)

Sample Strategy Application:  
Ask Questions 

• I pause as I read and ask 
questions to help me understand 

the text. After I read about 
being a good citizen, I ask 
myself questions to make sure 

I understand why the author 

included this information.

Linda Hoyt

Comprehension and 

collaboration go hand in hand 

with language development, 

presentation of ideas, and  

content acquisition.
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Teach social studies and literacy skills linked to inquiry projects

Exclusive Distributor:

Precisely leveled fiction and non-fiction
Content strands include government & citizenship, history, geography, and economics
Build understanding of social studies content and key types of text
Students learn about key topics by reading informational, opinion, fiction, and other text
Enable students to develop opinions based on a variety of sources
Help students’ transition from “learning to read” to “reading to learn” social studies content
Each book is linked to an inquiry project or text-response activity
Instructional support includes Content Cards and Text Evidence Question Cards

HK Level Reading Recovery Levels ThemeFiction Nonfiction

The Film Crew
Bright ideas
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Out in space
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Great Women of
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Beautiful people
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Social Studies

Opinions About Driverless Cars
Now and then

RRL: 28

Opinions About Banning Plastic Bags
Taking care of our earth

RRL: 23

Exceptional Teacher Support

Teacher's Guides
4-Page Guide for Every Title

2 mini-lessons for small-group 
instruction to build effective reading 
behaviors, encourage collaborative 
conversation, and deepen 
conversation

Guided practice with assessment

Writing activities and more

Point of use PD tips from renowned 
education thought leaders 

Text Evidence Question Cards Content Cards
Inquiry projects empower students 
to take ownership of their learning
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Spot On
© Benchmark Education Company, LLC. All rights reserved. This card may be photocopied for classroom use only.
LEXILE® is a trademark of MetaMetrics, Inc., and is registered in the United States and abroad. A

Ways to Use This Card 
The reproducible questions on this card provide opportunities 
for students to read, analyze, and answer questions by finding 
text evidence. These questions reflect the item types students will 
encounter on new standardized reading assessments. 

Guided Practice Work with students in small groups to answer these 
questions, providing support as needed to help them reread and 
identify text evidence. 

Independent or Partner Practice Copy, cut out, and distribute the 
questions. Have students work independently or with a partner to 
answer assigned questions and respond in one of the following ways: 

Annotate the Text
Have students use self-stick 
notes to mark text evidence and 
make other notations.

Annotate the E-Book
Have students use the 
highlighting and sticky note tools 
to respond to the question.

Write Answers and Evidence

Have students prepare written 
responses to questions or 
respond using a graphic 
organizer.

Respond Orally

Meet with students individually 
or in a small group and ask them 
to explain their answers and the 
evidence they used.

Science & TechnologySpot    n

Social StudiesSpot    n

LiteratureSpot    n

TM

TM

TM

Level: T/50
Lexile ®: 970L

• Use Direct Quotes to Explain 
Key Details or Draw Inferences

• Determine Main Ideas, Explain 
Key Details, and Summarize 
the Text

• Explain Relationships Between 
Ideas and Concepts

• Determine the Meaning of 
Words and Phrases

• Analyze Multiple Accounts of 
an Event

• Explain How an Author Uses 
Reasons and Evidence

• Integrate Information from 
Multiple Texts

Opinions About Driverless Cars

The questions on this card ask 
students to apply these text-
dependent strategies:

Teaching Focus: Use the glossary to look up domain-specific words.

Explain that informational books may introduce words that are important to 
the subject. Words such as environment and pollute are bold because they are 
keys to understanding the topic. Model reading the sample sentence and then 
use the glossary to connect the meanings of these words. Encourage students 
to find one or two bold words and look them up together in the glossary.

• The book includes information about why plastic bags are helpful and/or harmful. What are 
three things you learned? 

Have students locate helpful graphics or sections of their books. Allow two or 
three students to share the facts or arguments that were new to them.

EL  Writing Support for English Learners 
• Have partners brainstorm words and phrases from the text that describe what 

they learned about plastic bags. If necessary, have them to go through the 
book again to reread sections of the text and restate important ideas in their 
own words. Encourage students to give each other feedback before they write. 

• You have finished reading Opinions About Banning Plastic Bags. When you read Chapter 3, 
“Laws Against Plastic Bags,” did you agree or disagree with banning plastic bags? Why?

Allow students to refer to the text for evidence that supports their comments 
as the rest of the group follows along. 

You might plan to have one or two students stay behind from the group for  
a progress-monitoring oral reading record. Have the students read the two 
paragraphs on page 6 (for a total of 103 words). Record your observations on 
the Oral Reading Record Form and use the Oral Reading Record Analysis form 
for Levels N/30–Z/80.

Continue the Discussion 

• Repeat this process with the 
opinion texts in the book. Have 
students refer back to the text to 
support their opinions.

Discuss the Rest of the Book (6–8 min.) 

Use Text Features: Glossary (2 min.) 

Process Meaning Through Writing (5–6 min.) 

Progress Monitoring 

Sample Sentence 

• page 3: “It has become clear 
that plastic bags pollute the 
environment.”

Student Writing Task 

• I want you to write two or three 
sentences in your reader’s 
notebook. Each sentence should 
contain something new that you 
learned. Choose information 
from the book that you found 
surprising or interesting and 
write using your own words. 

• Allow students to begin work  
at the teacher table. Students 
can finish the assignment at 
their desks.
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Opinions About Banning Plastic Bags Inquiry Project (continued) 
Focus 
Students will work with a partner to create an advertising poster that encourages people to 
either recycle plastic bags or use reusable bags. 

Investigate 
• Review the main facts about plastic bags in the book with students. Discuss the importance 

of supporting opinions with facts.

• Place students in pairs. Explain that each pair will create a poster that encourages people to 
either recycle plastic bags or use reusable bags. 

• Encourage students to brainstorm possible slogans for advertising text and images to 
accompany text. Provide digital and print resources for students to conduct research and 
locate possible images. 

Create 
• Provide each pair with poster paper and drawing materials.

• Give students time to complete their posters. Students may draw images or, if possible, print 
and paste images. 

Present 
• Have student pairs present their advertisement to the class and explain the words and 

images they chose to use.

• Display the completed posters around the classroom for further discussion.

How did creating an advertising campaign help them understand the importance of caring for 
the environment and informing others about recycling or reusing bags?

Use this rubric to evaluate students’ performance and ability to work collaboratively. 

Investigate the Topic and Create the Task

3—Strong Performance 2—Moderate Performance 1—Inconsistent Performance

• Understood the importance of considering multiple opinions and weighing options to solve a problem
• Selected appropriate text or a slogan to clearly communicate their message
• Located or created images appropriate to their topic and text  

3—Often 2—Somewhat 1—Not Often

• Presented information about recycling bags or using reusable bags clearly to other students 
• Listened attentively to the presentations of other students
• 
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Content Card

ISBN: 978-1-5322-7865-5

9 781532 278655

Science & TechnologySpot    n

Social StudiesSpot    n

LiteratureSpot    n

TM

TM

TM

Opinions About Banning Plastic Bags Inquiry Project 
Student Learning Objectives  
I will be able to: 
• Identify the issues related to the use of plastic grocery bags. 

• Communicate the advantages of recycling and/or using reusable bags. 

• Create an advertisement that shows the value of recycling or reusing bags. 

• Present my advertisement to the class. 

Materials  
• Digital and print resources to conduct research

• Regular and colored pencils, pens, markers 

• Poster paper 

Using Opinions About Banning Plastic Bags to Teach Social Studies 
Social Studies Big Ideas 
• 

• 

• Characteristics of good citizenship include personal responsibility and self-education. 

• Good citizens respect others and consider different opinions. 

Content Vocabulary  
environment, p. 3 

pollute, p. 3 

Summary  
This book describes the advantages and 
disadvantages of using plastic bags, then offers 
three opinions about banning plastic bags. 

Genre: 
Opinion Text

Level: O/34

Lexile®: 880L

Opinions About Banning Plastic Bags 

Teaching Focus: Use the glossary to look up domain-specific words.

Explain that informational books may introduce words that are important to 
the subject. Words such as environment and pollute are bold because they are 
keys to understanding the topic. Model reading the sample sentence and then 
use the glossary to connect the meanings of these words. Encourage students 
to find one or two bold words and look them up together in the glossary.

• The book includes information about why plastic bags are helpful and/or harmful. What are 
three things you learned? 

Have students locate helpful graphics or sections of their books. Allow two or 
three students to share the facts or arguments that were new to them.

EL  Writing Support for English Learners 
• Have partners brainstorm words and phrases from the text that describe what 

they learned about plastic bags. If necessary, have them to go through the 
book again to reread sections of the text and restate important ideas in their 
own words. Encourage students to give each other feedback before they write. 

• You have finished reading Opinions About Banning Plastic Bags. When you read Chapter 3, 
“Laws Against Plastic Bags,” did you agree or disagree with banning plastic bags? Why?

Allow students to refer to the text for evidence that supports their comments 
as the rest of the group follows along. 

You might plan to have one or two students stay behind from the group for  
a progress-monitoring oral reading record. Have the students read the two 
paragraphs on page 6 (for a total of 103 words). Record your observations on 
the Oral Reading Record Form and use the Oral Reading Record Analysis form 
for Levels N/30–Z/80.

Continue the Discussion 

• Repeat this process with the 
opinion texts in the book. Have 
students refer back to the text to 
support their opinions.

Discuss the Rest of the Book (6–8 min.) 

Use Text Features: Glossary (2 min.) 

Process Meaning Through Writing (5–6 min.) 

Progress Monitoring 

Sample Sentence 

• page 3: “It has become clear 
that plastic bags pollute the 
environment.”

Student Writing Task 

• I want you to write two or three 
sentences in your reader’s 
notebook. Each sentence should 
contain something new that you 
learned. Choose information 
from the book that you found 
surprising or interesting and 
write using your own words. 

• Allow students to begin work  
at the teacher table. Students 
can finish the assignment at 
their desks.
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Answers for Text Evidence Questions 
6. Determine Main Ideas and Key Details: Explain how the section 

“Experienced Drivers” supports the main idea of Chapter 2 that 
driverless cars could have a negative impact on society.
Answer: The section suggests that driverless cars could create a 
society in which people are no longer prepared to take control of 
the vehicle if an emergency arises. 
Text Evidence: “The report suggests that driverless cars need  
a human to take over in certain moments.” (p. 13) “Furthermore, 
with a rise in driverless cars, people may stop learning how to 
drive. They would not be able to take control of the car in an 
emergency.” (p. 13)
Determine Main Ideas, Explain Key Details, and Summarize 
the Text (DOK 2)

7. Explain Arguments: Read this sentence from page 18: “This new 
technology will only cause problems for everyone on the road.” 
How does the author support this claim?
Answer: The author describes three ways that driverless cars 
could cause problems on roadways or for people who work in  
the transportation industry. 
Text Evidence: “First of all…driverless cars do crash.” (p. 18) 
“In addition, driverless cars can be hacked.” (p. 19) “Finally, a 
rise in driverless cars would also mean a rise in job losses in the 
transportation industry.” (p. 19)
Explain How an Author Uses Reasons and Evidence (DOK 3)

8. Use Context Clues: What is the meaning of the word regulations 
on page 20? What context clues help you understand the  
meaning of the word?
Definition: directives made and enforced by an authority
Text Clues: “The U.S. Department of Transportation has already 
issued a set of guidelines…” (p. 20)
Determine the Meaning of Words and Phrases (DOK 2)

9. Compare and Contrast Points of View: How is Opinion 3 similar 
to Opinion 1? How does Opinion 3 differ from Opinion 1?
Answer: Opinion 3 is similar to Opinion 1 because it 
acknowledges that driverless cars have many possible benefits. 
Opinion 3 is different from Opinion 1 because it also identifies 
potential problems with driverless cars and proposes introducing 
driverless cars to the roads slowly.
Text Evidence: “Driverless cars are safer and more convenient 
than traditional cars.… So allow driverless cars on the road. 
The more, the better!” (p. 16) “Of course driverless cars should 
be allowed on the road.” (p. 20) “…introducing driverless cars 
slowly will allow appropriate guidelines to be set for continued 
improvement.” (p. 20)
Analyze Multiple Accounts of an Event (DOK 2)

10. Integrate Information from Texts: What is one main idea  
that Opinions 1, 2, and 3 all share? Use evidence from the  
text to support your answer.
Answer: Driverless car technology will have significant  
effects on society. 
Text Evidence: “For example, since people will not have to focus 
on driving, they can use the fifteen-minute drive to the store 
to read or nap.” (p. 16) “Again, passengers in the car who are 
reading, napping, or otherwise distracted may not notice right 
away that their car has been hacked.” (p. 19) “…people will get 
used to this new technology, learn how to interact with it, and feel 
more comfortable with it.” (p. 21)
Integrate Information from Multiple Texts (DOK 3)

1. Explain Connections: According to the introduction, what benefits 
might prompt consumers to purchase driverless cars?
Answer: Added relaxation and increased safety might prompt 
consumers to purchase driverless cars.
Text Evidence: “In a driverless car, everyone is a passenger. 
Everyone can relax without worrying about the road.” (caption,  
p. 3) “Cars that navigate by computer cut down on human 
error.… driverless cars could result in fewer accidents.” (p. 4)
Explain Relationships Between Ideas and Concepts (DOK 2)

2. Use Context Clues: What is the meaning of the word outdated  
on page 5? What context clues help you understand the  
meaning of the word?
Definition: old-fashioned, obsolete
Text Clues: “And technology changes so quickly…” (p. 5) 
Determine the Meaning of Words and Phrases (DOK 2)

3. Determine Main Ideas and Key Details: What are two main 
ideas of Chapter 1? 
Answer: One main idea is that driverless cars benefit consumers 
in many ways by reducing accidents, increasing people’s free time, 
and enlarging the vehicle’s interior space. A second main idea is 
that technology is making driverless cars safer and more reliable. 
Text Evidence: “A driverless vehicle cuts down on these human 
errors because the computer takes over…driving decisions. The 
computer knows exactly when the car should stop, turn, or change 
speeds, based on the data it receives from the cameras, sensors, 
and radar.” (p. 7) “With the car handling the road, the person…
will be able to do other things.… The person could even work, 
improving their job productivity.” (p. 8)
Determine Main Ideas, Explain Key Details, and Summarize 
the Text (DOK 1) 

4. Draw Inferences: Based on the section “Developing a New 
Industry,” what inference can you make about why people  
tend to distrust new technology? Use evidence from the text  
to support your inference.
Inference: People are often skeptical about new technology 
because they feel like they can’t control it.
Text Evidence: “The lack of human control is what makes 
driverless cars scary to many people. In the early years of the 
Internet, consumers were skeptical about buying products 
online.… The technology industry had to…prove to the public 
that the Internet was safe to use. People were also skeptical about 
the first automobiles.… some people in the late 1800s worried 
that cars could not navigate the road as safely as a horse.” (p. 10)
Use Direct Quotes to Explain Key Details or Draw Inferences 
(DOK 3) 

5. Draw Inferences: What can you infer about driverless car 
technology from page 12? What evidence supports your inference?
Inference: Driverless car technology could harm the economy and 
public safety in significant ways.
Text Evidence: “Corporations often keep new car technologies 
a secret. But not sharing new technologies could…prevent one 
company from learning about important new safety features, 
putting the public at risk.” (p. 12) “Many human drivers will lose 
their jobs. This could have a negative effect on the economy…” 
(p. 12) “In addition, computers in driverless vehicles could be 
overridden by hackers.” (p. 12)
Use Direct Quotes to Explain Key Details or Draw Inferences 
(DOK 3)
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What can you infer about driverless car technology from page 12? 
What evidence supports your inference?

4  Opinions About Driverless Cars Spot On

Based on the section “Developing a New Industry,” what  
inference can you make about why people tend to distrust new 
technology? Use evidence from the text to support your inference.

3  Opinions About Driverless Cars Spot On

What are two main ideas of Chapter 1?

2  Opinions About Driverless Cars Spot On

What is the meaning of the word outdated on page 5? What  
context clues help you understand the meaning of the word?

1  Opinions About Driverless Cars Spot On

According to the introduction, what benefits might prompt  
consumers to purchase driverless cars?

Read 
Students will silently read the text 
independently. 

* Use the Level N–O–P Informational 
Prompting Card  
as a reference to maintain precise, intentional 
interactions with students as they read. 

You may use the provided prompts 
prescriptively as you coach individual 
students during the reading of the text. 

Scaffold Reading Behaviors 
Validate 
Based on your observations during reading, quickly validate a reading 
behavior you saw students use. (See the Validate prompts on the Prompting 
Card.) Allow students to share how they used the strategy. 

Demonstrate 
Focus on a level-appropriate reading behavior you did not observe students 
use (see the Behaviors to Look For on the Prompting Card) and provide quick 
modeling of the behavior.

Comprehension Strategy
You may wish to model the same strategy or skill you taught during the day’s 
reading mini-lesson (or a previous mini-lesson), based on the needs of your 
readers. If available, use an existing anchor chart to support your modeling. 

The following are some suggested strategies for this book: 

• Determine Text Importance 

• Compare and Contrast Author’s Purpose and Message in an Opinion Text

• Evaluate Details to Determine Key Ideas

• Determine the Meaning of Multiple-Meaning Words 

Sample Modeling: 
Compare and Contrast Author’s 
Purpose and Message in an 
Opinion Text

• As I look through this book, I see 
that there are a lot of charts and 
sidebars. This tells me that the 
author is using facts to inform us 
about his opinion.

• I can tell from the headings in 
the book that the author is trying 
to tell us that plastic bags are 
used every day, and that they 
impact the environment. I can 
tell from the pictures of garbage 
that the author might think the 
impact is bad.

Model (2 min.) 

Guide Practice (5–6 min.) 

Level N–O–P Informational Prompting Card

Adria Klein

When we listen, we should 
encourage students to give voice 
to their successes and challenges. 
This promotes the development of 
their metacognition and aids our 
comprehension monitoring.
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* Please note that Prompting Cards do not accompany all purchase options available for this title.
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Behaviors to L k For Validate
If the behavior is in place, thenIf the student needs support, then

orDemonstrate Promptor

Informational

PON

Uses context clues  
and/or a glossary to 
determine the meaning 
of content-specific 
vocabulary.

•  Select a section of text with a complex, content-specific 
vocabulary term. Model how to secure meaning for the 
term by using context clues. Guide the reader to do the 
same with a different term.

•  Using a specific term from the text, model for the reader 
when and how to use a glossary.

•  Is there a word you don’t know  
the meaning of? What can you do 
to figure it out?

•  Reread and search for clues.
•  Check the glossary.

•  You used the context (the glossary) 
to determine the word’s meaning.

•  You took time to figure out that 
word’s meaning because you 
knew it would improve your 
comprehension.

Uses details presented 
in a variety of graphics/
illustrations to support 
understanding of  
new information.

•  Model for the reader how to use all sources of 
information on a page—including maps and diagrams— 
to understand the topic.

•  After providing a demonstration, have students choose 
two text features while reading the text, and write how 
each supported their understanding.

•  Read all types of information on 
the page.

•  How might this diagram support 
your understanding of this section?

•  Think about why the author 
included this map here.

•  I watched your eyes check the  
chart to help you understand  
that section.

•  You gained important information 
by reading everything on the page.

•  You were thinking about why the 
author included that feature.

Asks questions to self 
when reading.

•  Select a section and read it aloud, pausing to ask  
yourself questions as you read to model this 
metacognitive strategy.

•  Provide the reader with three self-stick notes. During 
reading, have them select a fact, turn it into a question, 
and write that question on a note. Model this technique 
prior to their reading.

•  What questions are you  
asking yourself?

• What are you wondering about?
•  Stop and ask yourself, “What is the 

author explaining (or providing 
information about) in this section?”

•  You asked yourself questions to 
think deeply about the information 
in this section.

• You posed questions as you read.

Rereads and/or scans to 
clarify information and 
extend understanding.

•  Select a section of the text to reread, and use a think-
aloud to express how you clarify your understanding  
of new information.

•  Model using your index finger to scan. Then think aloud 
as you look back over a section to gain information to 
clarify your thinking.

•  Read that section again and think 
about what the author wants you 
to learn in this part.

•  Scan to find important  
information that will help  
you better understand.

•  I watched you reread that section  
when you needed to understand it  
more clearly.

•  You used your finger and scanned 
that section to find important 
information to help you understand.

Uses knowledge of  
word structures 
(syllables, roots, prefixes, 
and suffixes) to solve 
unfamiliar words.

•  Select a word from the text and model how to break it 
down structurally by syllable using your finger to cover 
up parts of the word.

•  Write a word on the dry-erase board, using a different 
color for each syllable. Model how you read each syllable 
separately, and then blend them together.

• Find a part you know.
•  Find the prefix (root, suffix, ending).
•  Think of a word that has the  

same part.

•  You found a part you knew in  
that word.

•  You used word parts to solve that 
unfamiliar word.

•  You used a word you know to figure 
out a new one.

Opinions About  
Banning Plastic Bags

Genre: Opinion

Text Level: 0/32

Lexile®: 880L

Word Count: 2,593

Additional Materials 
• Level N–O–P Informational 

Prompting Card 
• Writing materials 

Summary 
This book explains the impact of banning bags, which has both 
positive and negative results. The text contains arguments for 
banning and not banning these bags, and readers are asked to 
evaluate the options. 

Learning Goals 
• Compare and contrast author’s purpose and message in an 

opinion text.
• Draw inferences and discuss text structure.
• Apply Level O reading behaviors. 

Responsive Teaching: Small-Group Reading 
Based on your observational notes and progress-monitoring oral reading records, 
identify specific behaviors you want to support with each student. Use the language 
on the Level N–O–P Informational Prompting Card to scaffold their development. 

Engage 
Briefly introduce the book to help students engage with meaning and 
activate strategies. Allow students to preview the book on their own. 

• What did you notice as you previewed? What do you think the book is going to say 
about plastic bags? Why would someone write a book on this topic?

Tell students that you will read the first two texts during group, 
but that they will read the last chapter and the opinion texts during 
independent time. 

Build Social and Emotional Mindfulness 
Help students build ethical responsibility by encouraging them to 
think as they read about the numbers of plastic bag people use. 

• As you read, think about the numbers of plastic bags people use every day for a 
variety of purposes. Ask yourself how using plastic bags can be harmful to Earth.

EL  Vocabulary Support for English Learners 
• Make sure students understand the meaning of the word ban. 

Explain that it means “to prohibit or forbid something, often by 
enacting a law.” Have students come up with examples of things that 
have been banned where they live. 

Focus (2 min.) 

Debbie Whitt Jarzombek

In small group reading, 
consider your text introduction  
an opportunity to set students  
up for success in reading a  
text that would be too challenging 
for the readers  
to read independently.
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2 inquiry projects are provided for 
each book—one on the inside back 
cover of the book and another 
larger project on each Content Card
Reinforce relevant content and 
improve understanding of core 
concepts
Students learn how to ask 
questions, investigate, discuss, 
collaborate, cooperate, and reach 
their own conclusions concepts

Provide teachers with reproducible 
questions to help students access 
complex text

10 text-dependent questions per 
card
Answer key for quick assessment
Tips for guided, independent, or 
partner practice
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bk  Opinions About Driverless Cars Spot On

What is one main idea that Opinions 1, 2, and 3 all share?  
Use evidence from the text to support your answer. 

9  Opinions About Driverless Cars Spot On

How is Opinion 3 similar to Opinion 1? How does Opinion 3  
differ from Opinion 1?

8  Opinions About Driverless Cars Spot On

What is the meaning of the word regulations on page 20? What  
context clues help you understand the meaning of the word?

7  Opinions About Driverless Cars Spot On

Read this sentence from page 18: “This new technology will only  
cause problems for everyone on the road.” How does the author 
support this claim?

6  Opinions About Driverless Cars Spot On

Explain how the section “Experienced Drivers” supports the  
main idea of Chapter 2 that driverless cars could have a negative 
impact on society.
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Opinion Text
Look for the genre features noted below as 

you read this book. Use the features to help you 
understand the text. 

The text 
expresses an 
opinion about 

the topic.

The opinion 
can be for 
or against 
something.

Opinion Text

Reasons, facts, 
and other 

details support 
the opinion.

Strong words 
make the 

opinion clear.

The text begins 
by introducing 

the topic.

The ending 
wraps up the 

ideas in the text 
and restates the 

opinion. 

Level O/34
Lexile® 880L
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Opinion Text 
Look for the genre features noted below as 

you read this book. Use the features to help 
you understand the text.  

The text expresses 
an opinion about 

the topic.

The opinion can 
be for or against 

something.

Opinion  
Text

Reasons, facts, 
and other details 

support the 
opinion.

Strong words make 
the opinion clear.

The text begins 
by introducing the 

topic.

The ending wraps 
up the ideas in the 

text and restates 
the opinion. 

Level  T/50
Lexile®  970L

Should driverless cars  
be allowed on the road? 

Opinions About 
Driverless 
Cars 

®

by Tom Cardigan 
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Discuss Your Opinion 
You have read and evaluated three opinions about 

banning plastic bags. Now it’s time to discuss your opinions 
about plastic bags. With a partner, you will share your 
opinion about one of the topics below. Use facts from the 
chapters to support your opinion.  

• Why are plastic bags so popular?  

•  Is there a way to keep plastic bags from damaging  
the environment?  

•  What is the best way to get people to recycle or use  
fewer plastic bags?  

Get Started 
First, work with your partner to review the qualities 

that make an opinion strong. You can look over the rubric. 
When you’re finished reviewing, use the checklist below to 
prepare for your discussion. Remember to take turns and 
listen as your partner speaks. Ask questions that encourage 
your partner to provide reasons and evidence for his or her 
opinion.  

 Choose a topic from the list above. 

 Take a few minutes to think about what your opinion is. 

  Review the introduction and chapters. Look for evidence 
you can use to support your opinion. 

 Write down your ideas. 

 Begin your discussion! 

• Clearly state your opinion on the topic.

• Provide reasons and evidence that support your 
opinion. 

It may prevent one company from 
learning about important new safety 
features, putting the public at risk. 

There are other downsides to 
having more driverless vehicles on the 
road. Many human drivers will lose 
their jobs. This could have a negative 
effect on the economy as well as the 
individual drivers. 

In addition, computers in driverless 
vehicles could be overridden by 
hackers. This presents a dangerous 
problem for all passengers.

Although driverless cars offer some 
benefits to our society, there are some 
downsides as well. Various problems 
affect carmakers, consumers, and the 
whole transportation industry.

The driverless car industry is 
growing fast. Right now, it is mainly 
funded by entrepreneurs and private 
companies that are rapidly developing 
more advanced technologies. 

Corporations often keep new car 
technologies a secret. But not sharing 
new technologies could be harmful. 

The Downsides of 
Driverless Cars

 Driverless cars can still get into accidents.

CHAPTER 2

12

Elon Musk: A Man and a Dream 
Elon Musk is an entrepreneur interested in new technologies. He is the founder  

of a company that produced one of the first driverless cars. One of Musk’s other 
business ventures is a company that built a rocket that makes regular missions to the 
International Space Station. Both companies have had successes and challenges. 

In May 2016, one of Musk’s car models crashed in Florida. The car was in autopilot 
mode. It failed to detect an eighteen-wheeler truck on the road. Musk used 
the incident to find ways to make his driverless cars safer. 

Experienced 
Drivers

A recent study at the Massachusetts 
Institute of Technology highlighted 
some safety problems with driverless 
cars. The report suggests that 
driverless cars need a human to take 
over in certain moments. In one 
driverless car crash, the car’s computer 
sensors failed to “see” the white side 
of a truck against a brightly lit sky.

Most driverless cars are designed 
so that a person can take over. But 
this safety feature relies on the person 
noticing a problem and having a quick 
reaction to it. If the person is reading 
or napping, they might not notice  
the problem in time. Furthermore, 
with a rise in driverless cars, people 
may stop learning how to drive.  
They would not be able to take 
control of the car in an emergency. 

Elon Musk
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COLLABORATIVE CONVERSATION

Discuss Your Opinion 
You have read and evaluated three opinions about driverless 

cars. Now it’s time to discuss your opinion about driverless cars. 
With a partner, share your opinion about one of the topics below. 
Use facts from the informational chapters to support your opinion.  

• Should driverless cars be allowed on the road? Why?  

•  What is the best feature of driverless cars? Why?  

•  Would a future with only driverless cars be wonderful or 
horrible? Would it be a combination of both?   

Get Started 
First, work with your partner to review the qualities that make 

an opinion strong. You can look over the rubric and the annotations 
on opinion #1. When you’re finished reviewing, use the checklist 
below to prepare for your discussion. Remember to take turns and 
listen as your partner speaks. Ask questions that encourage your 
partner to provide reasons and evidence for his or her opinion.  

 Choose a topic from the list above. 

 Take a few minutes to think about what your opinion is. 

  Review the informational chapters. Look for evidence you can 
use to support your opinion. 

 Use a chart to write down your ideas. 

 Begin your discussion! 

• Clearly state your opinion on the topic.

• Provide reasons and evidence that support your opinion.

Shoppers can bring their used 
plastic bags to the store and 
put them in the bin. One 
national study conducted by 
Moore Recycling showed that 
about 93 percent of people 
have a plastic bag drop-off near 
them. A grocery store chain in 
the Northeast stated that with 
the help of customers, they 
“recycled enough plastic bags 
to circle Earth seven times!”   

Recycling 

One way to reduce 
litter is to recycle. 
To recycle means to 

process things so that they 
can be used again. Like other 
plastics, plastic bags can be 
recycled. Plastic bags have a 
recycling symbol on them. 
This helps remind shoppers 
to recycle their plastic bags. 
Plastic bags can be recycled 
into new plastic bags, or plastic 
material to build new things.

Stores also help shoppers 
recycle their plastic bags. Many 
stores have recycling bins 
to make it easy for people.  

plastic bag 
recycling bin

CHAPTER 2

recycling symbol

8

Paying for Bags 
Another way to help the 

environment is to reduce, or 
lower, the number of plastic bags 
used. One way to do this is to 
charge customers for each plastic 
bag. In 2010, Washington, D.C., 
passed a law requiring stores to 
charge customers 5 cents per 
plastic bag. That means a shopper 
would have to pay an extra  
50 cents for ten bags.  

The country  
of England has been 
charging for plastic 
bags since 2015. 
Since that time, plastic 
bag use has been greatly reduced. 
Some of the money collected from 
the bag charge has been given to 
people in need. England expects 
to use billions fewer plastic bags 
because of the charge. 

plastic bag 
recycling bin

Unhappy 
Customers 

Not everyone supports paying 
for plastic bags. The charge is an 
extra cost and it bothers people. 
One customer from Washington, 
D.C., said, “I was just in this store 
a week ago and today I’m back,  
and I had to buy bags. I’m used 
to the convenience of not having 
to think about bags, and that  
has stopped.” 
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